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 ABSTRACT 
Salma Alfi Kusuma, 2018. The Correlation Between Students’ Learning Motivation 
and Learning Strategy Toward English Achievement of The First Grade Students of 
MA Al Islam Jamsaren Surakarta in The Academic Year of 
2017/2018.Thesis.Surakarta: English Education Department of Islamic Education and 
Teacher Training Faculty, the State Islamic Institute of Surakarta. 
Advisor : Dr. Hj. Woro Retnaningsih, M.Pd. 
Key words : Learning Motivation, Learning Strategy, English Achievement. 
The study aimed at finding out the correlation between: (1) Students’ learning 
motivation toward English achievement of the first grade students of MA Al Islam 
Jamsaren Surakarta in the academic year 2017/2018, (2) Students’ learning strategy 
toward English achievement of the first grade students of MA Al Islam Jamsaren 
Surakarta in the academic year 2017/2018, (3) Students’ learning motivation and 
learning strategy toward English achievement of the first grade students of MA Al 
Islam Jamsaren Surakarta in the academic year 2017/2018. 
This study was carried out at MA Al Islam Jamsaren Surakarta. The method 
which is used in this study was correlational method. The population was all of the 
first grade students of MA Al Islam Jamsaren Surakarta. The total number of the 
students was 90 students. The sample was 30 students which were taken by simple 
random sampling technique. The instruments in collecting the data were 
questionnaire and documentation. The questionnaire was used to collect the data of 
students’ learning motivation and learning strategy, while the documentation was 
used to collect the data of students’ English achievement. The technique which was 
used to analyze the data was Simple correlation and Multiple Regression Correlation 
which were computed by the Statistical Product and Service Solutions (SPSS). 
The results of the analysis of the data on this research show that: (1) there is 
significant correlation between learning motivation and English achievement because 
ρ < α (0.043 < 0.05), (2) there is significant correlation between learning strategy and 
English achievement because ρ < α (0.001 < 0.05), (3) there is significant correlation 
between learning motivation and learning strategy toward English achievement 
because ρ < α (0.002 < 0.05). The result of this research shows that learning 
motivation and learning strategy is important factors that give contribution to 
student’s English achievement. Both learning motivation and learning strategy have 
positive contribution in English achievement, it is 37%.  
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 CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
English is a major language of commerce and education, a language 
that students often hear outside the walls of their classroom (Brown, 2000: 3). 
In Indonesia, English is the first language that is taught from junior high 
school until university. It is a must for Indonesian students to learn English as 
a compulsory subject. Besides in education, English plays an important role in 
every field of work, likely government, politic, business and social. So that, 
every student has to study about English for the future. The students may 
master English through learning.  
In learning English as second language or foreign language, nonnative 
speaker students have difficulties to master that particular language. However 
students have to get good English achievement because it is one of requisites 
of school graduation and the result of it also determines the ongoing education 
in the future. In an effort to achieve good learning performance, the experts in 
the field of education identified issues that can affect learning outcomes. By 
knowing the things that can affect the learning achievement of implementing 
learning activities can determine the best step in learning achievement. 
1
 Basically learning achievement is determined by two factors derived 
from students and factors that originate from outside of the student. Syah 
(2006:114) states the factors influence learning achievement can be divided 
into three types. The first is internal factor, the second is external factor, and 
the last is approach to learning factor. Internal factor is factor that refers to 
condition comes from inside of the students. External factor is condition refers 
to the outside of the learner or environment of the learning process. And 
approach to learning is effort of students in learning involve methods and 
strategies used by the learners to join the studies. 
In learning activities, students need special power that come from their 
inner selves to help them to get success in learning English called motivation. 
Motivation is concerned with personal energy directed towards the 
achievement of particular goals (Cole, 1994:368). It is crucial factor that 
direct student into an action or behavior to make them keep their persistence 
in doing the behavior until the goal is achieved. Motivation also drive the 
students have not feeling unenthusiastic and hopeless in learning English. 
They will be encouraged to keep learning even they face difficulties and get 
failure. Learning depends upon motivation has a significant role in language 
learning activities. Nunan (1991:174) states that Motivation is vital to the 
success of learning a foreign language. Motivation can affect both new 
learning and the performance of previous learned skills, strategies, and 
behaviors, which has important for schooling (Harmer, 2001:3). They will do 
their best to learn and practice in language learning. Student with high 
 motivation seems to use all of his effort to learn and do the activity which 
directs him to the goal of the learning. Students with low motivation usually 
reluctantly engage in learning activities. Therefore students’ motivation will 
influence to students’ outcomes in language learning. 
 Besides motivation, one other element that can influence success in 
learning English is learning strategy. Learning strategy as stated by Oxford 
(1990:1) are steps taken by students to enhance their own learning. Learning 
strategies are among the main factors that help to determine how, and how 
well, learners learn a foreign language. By using learning strategy, the 
students can solve their problem in language learning. For instance, when 
students have a serious problem remembering the large amounts of 
vocabulary, memory strategy can help them to overcome this difficulty. 
O’Malley and Chamot (1990:1) define learning strategy as the special 
thoughts or behaviors that individuals use to help them, comprehend, learn, or 
retain new information. So, in this case, learning strategy is basically 
composed of not only real activated behaviors’ mind. Learning strategy also 
concern individually. This means a student will employ certain strategy that is 
relatively different from those of the others. Oxford (1990:8) stated that 
benefit of learning strategy are firstly making learning easier, secondly 
making learning faster, thirdly making learning more enjoyable, fourthly 
making learning more self-directed, fifthly making learning more effective, 
and the last making learning more transferable to new situation. Using 
strategy in learning English is helpful, and it will make time in learning 
 English more effective and efficient. Students can optimize and enjoy their 
learning by using learning strategy. Furthermore, they can improve their 
quality of learning. Students can respond their learning needs and acquire 
knowledge better than those who do not know or use learning strategy 
As tools they are employed whenever the learners want to prevent and 
to face difficulties that have to be overcome, to accomplish tasks, or to attain 
goals in learning. In turn, the employment will make their learning easier, 
faster, and more effective. Students can choose the best strategy easily that 
can make learning more interesting and enjoyable. When the strategy chosen 
by is relevant with students’ habit, the strategy will be helpful for them. 
Student will comprehend the material easier. In result, it will influence their 
learning outcomes. 
Based on the observation in MA Al Islam Jamsaren Surakarta, the 
researcher found that students in MA Al Islam Jamsaren Surakarta have high 
motivation in learning English. It was showed by the activeness of students 
when taught by the teacher. They give feedback either asking or answering 
questions. Besides, the students are enthusiastic in learning even at the last 
lesson. Even usually students will be lazy and sleepy during the last lesson. 
When their teacher announce about daily test, the students become 
enthusiastic because they have mastered the learning material. 
Besides, every student has their own strategy in learning English. For 
example, when they memorize vocab, many students use memory strategy to 
overcome that difficulty. They use English songs and translate the difficult 
 words. They record and memorize them while singing. By using this strategy, 
students can enrich their vocabulary and make them do the task and exam 
easier. Students’ learning motivation and learning strategies have an effect on 
their learning outcomes. It was showed by their high score that is above KKM 
(Kriteria Ketuntasan Minimal). From those explanations, the researcher 
presumes that learning motivation and learning strategy is contributed to the 
students’ good English achievement. 
Based on the reason above, this study is appropriate to be carried out 
in order to find whether student’s learning motivation and student’s learning 
strategy give a great significance effect in the English achievement or not. 
Thus, this research entitled “The Correlation between students’ learning 
motivation and learning strategy toward English achievement of the first 
grade students of MA Al Islam Jamsaren Surakarta in the academic year 
of 2017/2018”. 
B. Problem Identification 
From the explanation above, the researcher identifies some problems 
of Student’s English Achievement. They are: 
1. There are many factors which influence English achievement at the first 
grade student of MA Al Islam Jamsaren Surakarta in the Academic year of 
2017/2018. 
2. The students’ score in English is very good at the first grade student of 
MA Al Islam Jamsaren Surakarta in the Academic year of 2017/2018. 
 3. Students’ learning motivation correlates their English achievement at the 
first grade student of MA Al Islam Jamsaren Surakarta in the Academic 
year of 2017/2018. 
4. Students’ learning strategy correlates their English achievement at the first 
grade student of MA Al Islam Jamsaren Surakarta in the Academic year of 
2017/2018. 
C. Limitation of the study 
There are so many problems that may arise, and it is quite impossible 
for the researcher handle all of the problems. So, in this study the researcher 
would like to limit the problems as follows: 
1. The study focus on three aspects. They are students’ learning motivation , 
learning strategy, and students’ English achievement. 
2. The study only stresses on their correlation, namely: the correlation 
between students’ learning motivation and students’ English achievement, 
the correlation between learning strategy and students’ English 
achievement, and the correlation between students’ learning motivation 
and students’ learning strategy and students’ English achievement. 
D. Problem Formulation 
1. Is there a significant positive correlation between students’ learning 
motivation and student’s English achievement of the first grade students 
of MA Al Islam Jamsaren Surakarta in the academic year of 2017/2018? 
 2. Is there a significant positive correlation between students’ learning 
strategy and students’ English achievement of the first grade students of 
MA Al Islam Jamsaren Surakarta in the academic year of 2017/2018? 
3. Is there a significant positive correlation between students’ learning 
motivation, student’s learning strategy toward students’ English 
achievement of the first grade students of MA Al Islam Jamsaren 
Surakarta in the academic year of 2017/2018? 
E. Objectives of the Study 
1. To know whether there is a significant correlation between students’ 
learning motivation and student’s English achievement of the first grade 
students of MA Al Islam Jamsaren Surakarta in the academic year of 
2017/2018. 
2. To know whether there is a significant positive correlation between 
students’ learning strategy and student’s English achievement of the first 
grade students of MA Al Islam Jamsaren Surakarta in the academic year 
of 2017/2018. 
3. To know whether there is a significant positive correlation between 
students’ learning motivation and student’s learning strategy toward 
student’s English achievement of the first grade students of MA Al Islam 
Jamsaren Surakarta in the academic year of 2017/2018. 
 
 
 F. Benefit of the Study 
The results of the research are expected to give benefits both 
theoretically and practically. 
1. Theoretical benefit 
The result of this study can give a description about the correlation 
of students’ learning motivation and their English achievement, the 
correlation of students’ learning strategy and their English achievement, 
and the correlation of students’ learning motivation and learning strategy 
toward their English achievement. 
2. Practical benefits 
a. For the students, it can give information for the first grade students of 
MA Al Islam Jamsaren Surakarta about their learning motivation, their 
learning strategy, and their English achievement. 
b. For the teacher, by knowing the factor that influence students’ English 
achievement, it will help English teacher in designing the material and 
the teaching method that can be applied in the classroom to maximize 
the learning result. 
c. For the other researcher, the result of this study might be useful to the 
other researcher as a reference to conduct future researcher that have 
relation with students’ learning motivation, learning strategy, and their 
English achievement. 
 
 CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review of English Achievement 
a. The Definition of English Achievement 
The success of learning process is the students comprehend the 
material given by the teacher clearly. A good achievement means that 
students reach the goal as standardized by the curriculum for each 
subject the students learn. Tests are evaluation is used to measure how 
far the students ability based on four skills of English that given in the 
classroom. An achievement test is related directly to classroom 
lessons, units, or curriculum.  
Achievement tests are should be limited to particular material 
addressed in a curriculum within a particular time frame and are 
offered after a course has focused on the objectives in question. 
(Brown, 2003:47). Hornby (1987:8), says that achievement is 
something that done successfully, with effort and skill. It means that 
result on the study in the school with standardized of education test to 
describe what student’s ability in receiving material and process of 
learning in the classroom. Concise APA dictionary (2015:9) 
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 Achievement is the attainment of some goal, or the goal attained. 
Djamarah (2010:19) states that achievement is the result of an activity 
that has been done, created, either individual or in groups. 
Furthermore, Arifin (2013:12) states achievement is classical problem 
in human history, because as long as they life, they are always trying 
to reach the best achievement based on their ability. 
From those theories above, it can be concluded that 
achievement is students result according their effort and some goals in 
learning process for each subject they have learnt based on 
standardized and curriculum that created by the school which is shown 
by score. 
b. Kinds of English Achievement 
Bloom (In Arifin, 2012:21) says that achievement of the study 
divided into three domains. First domain is cognitive, the second is 
affective, third is psychomotoric. Each domain is created from simple 
to difficult and from reality to abstract. 
1) Cognitive Domain 
    Cognitive domain has six ability, they are knowledge ability 
which the students have to understand a concept, principal, fact or 
word without understanding how it is used. The second ability is 
comprehension, an ability to understand and comprehend the 
material given by the teacher and students can use it without 
connecting to other thing. The third ability is application, as ability 
 to use general ideas, concept, principal and theories in new 
situation and concrete. The fourth ability is analysis, a level of 
ability which makes the students separated the problem of a 
situation based on their component. This ability divided into three 
categories such as analysis of factor, analysis of relationship and 
analysis of principal organization.  
    The fifth ability in cognitive domain is synthesis, which is 
level of ability in creating something by handling each factor. The 
last ability on cognitive domain is evaluation. It means level of 
ability in evaluating the situation, statements, concept based on an 
indicator or standard. 
2) Affective Domain 
    This domain is divided into four abilities. They are ranging 
from receiving, responding, valuing, and organization. The fourth 
level will be explained below. 
a) Receiving is the lowest level of the learning outcomes. It refers 
to willingness of the students to receive the teacher attention. 
Students must be able to accept the stimuli. 
b) Responding involve the active participation on the part of the 
students in attending and reacting to a particular phenomenon. 
c) Valuing is the worth of student attaches to a particular 
phenomenon or object, or behavior. 
 d) Organization is the beginning of building a value system and 
comparing, relating, and synthesizing values. 
3) Psychomotoric Domain 
     The Psychomotoric domain is ability of the students relate 
to the moving hierarchy, from the simplest movement to the 
complex movement. On this domain, there are several categories 
of ability such as muscular or motor skill, manipulations of 
material or object and neuromuscular coordination.  
     Based on the theory above, it can be concluded that 
achievement is classify into two categories. they are low level and 
high level abilities refers to knowledge, comprehending, and 
application while high level achievement is consist of analysis, 
synthesis, evaluation and creativity. 
c. The Function of English Achievement 
     Arifin (2012:12) says that achievement divided into some 
functions, as folows: 
1) Achievement as indicator of quality and quantity of the knowledge 
which mastered by the learners. 
2) Achievement as symbol of source of the psychological of the 
student in curiosity. 
3) Achievement as source of information in educational innovation. It 
assumes that achievement can be used to support the students and 
increase the motivation in learning also as feedback. 
 4) Achievement as intern and extern indicator for an institution. 
Intern use to measure as indicator of productivity of an institution 
and evaluating the curriculum, while extern use as indicator of the 
student knowledge in society. 
5) Achievement can use as indicator toward students’ acquisition the 
knowledge in learning process. 
Based on the function mentioned above it can be conclude that 
achievement has important role in learning process. Not only for the 
students to evaluate the learning, it is also as indicator of the students 
success but also for educational institution to develop the curriculum 
and as feedback to the teacher to evaluate the approach and learning 
style on the learning process to increase the quality of learning 
d. Factor that Influence English Achievement 
There are some factors that influence to the students 
achievement in learning. Arikunto (1980:21) argues that the factor that 
influence learning achievement can be divided into two types, namely 
the source of a study in human, which is referred to as internal factors 
and external factors sourced from human self-learning, which referred 
to external factors. The internal factors are factor that exist within 
human as age, health, motivation, interest. The external factors are 
factor which appear from outside like family, school, society, and the 
condition of environment. Syah (2006:114) states factors that 
influence the achievement are divided into three categories. The first is 
 internal factor, the second is external factor, and the last is approach to 
learning factor. Internal factor is factor that refers to condition comes 
from inside of the students. External factor is condition refers to the 
outside of the learner or environment of the learning process. And 
approach to learning is effort of the students in learning involve 
methods and strategies used by the learners to join the studies. 
While Bahri (2010:176) states that there are two factors that 
can influence achievement as follows: 
1) Internal Factor 
a) Physiology factor 
Physiology condition generally, such as body health 
will influence to the achievement. The healthy and fresh body 
will receive information easily from the teacher. It is different 
from the student whose body is not healthy, so his or her 
achievement will be less. 
b) Psychology factor 
Actually everyone has different psychology condition. 
The difference can influence the achievement. Psychology 
factors that be considered influence the achievement are talent, 
interest, intelligence, motivation, cognitive ability. 
 
 
 
 2) External Factor 
a) Environment factor 
Environment can be nature and social. Nature 
environment is like air, temperature, and humidity. Study in the 
fresh air will get better result than in the hot and stuffy air. 
Social environment is relationship between a person and his or 
her family, also a person and the society 
b) Instrumental factor 
Instrumental factor is factor that its existence and usage 
have been planned, it is appropriate to the study result that he 
hoped. It is such as building, facility, and class or school 
administration. Factor which is hoped can bring to the better 
result. 
e. Assessment of English Achievement 
Measuring and evaluating learning achievement through 
learning achievement test. According to the purpose, Djamarah 
(2010:106) classifies learning achievement test as follows: 
1) Formative test 
     Formative test is used to measure one or several subject as a 
purpose to gain an image of students’ absorption toward the 
subject. This test result is used to repair teaching learning process 
in certain time. 
 
 2) Subsumative test 
      Subsumative test is used to measure several subject in 
specific time. The purpose is to gain an image of students’ 
absorption to increase students’ achievement. The result of the test 
is used to repair teaching learning process and considered in 
determining of raport. 
3) Summative test 
       Summative test is used to measure students’ absorption 
toward the subject during one semester, one or two academic year. 
The result of the test is used to arranging ranking, class ascending 
and standard school 
2. Review of Learning Motivation 
a. The Definition of Learning Motivation 
Motivation is important aspect in every occasion. It is 
influences someone’s work in its process and result. Motivation is 
something which energizes, give instructions and hold the behavior, 
motivation make students move, place them to certain aim, and keep 
them in order to achieve their goal. Motivation is one of the most 
important substance effective learning. 
Some experts suggest some definition of motivation. Maehr 
and Meyer (In Brophy, 2004:3) defined Motivation as a theoretical 
construct used to explain the initation, direction, intensity, persistency, 
and quality of behavior, especially goal directed behavior. Santrock 
 (2008:510) stated that Motivation is the process that energize, direct 
and sustain behavior. Mitchel (in Sue Law and Derek Glover, 
2000:81) defined motivation as the degree to which an individual 
wants and chooses to engage in certain specified behaviors. Elliot et al 
(2000:232) defined motivation as an internal state that arouses people 
to action, pushes people in particular behaviors, and keep people 
engaged in certain activity. Brown (1983:152) defined motivation as 
an inner, impulse, and emotion or desires that move one to a particular 
action. Nunan (1991:174) Motivation is vital to the success of learning 
a foreign language. 
Based on the definition above, the researcher concludes that 
learning motivation is a theoretical construct used to explain the 
process that arouses people to action in particular behaviors, it is 
important to the success of learning a foreign language. 
b. Kinds of Learning Motivation 
Motivation can be divided into two kinds, intrinsic motivation 
(the urge to engage in the learning activity for its own sake) and 
extrinsic motivation (motivation that is derived from external 
incentives). Both or these have an important part to play in classroom 
motivation, and both are at least partially accessible to teacher 
influence (Ur, 1996:276). 
 
 
 1) Intrinsic motivation 
     Intrinsic motivation comes from within the individual 
(Harmer, 2001:8). It means that motivation is a desire which 
comes from inside to do something. Intrinsic motivation involves 
the internal motivation to do something for its own sake (an end in 
itself). For example, another student may study hard for a test 
because he or she enjoys the content of the course (Santrock, 
2008:418). 
      Gage and Berliner (1984:374) said that intrinsic motivation 
can be found such as in students’ interest, need, and goal in 
learning. Moreover, hobby exemplifies intrinsic motivation. 
a) Interest, if students are to continue to be intrinsically motivated 
they clearly need to be interested both in the subject they are 
studying and in the activities and topics are presented with 
(Harmer, 2001:53). 
b) Needs, According to APA Dictionary of Psychology  
(2007:612) Need is a condition of tension in an organism 
resulting from deprivation of something required for survival 
well-being, or personal fulfillment a substance, state or any 
other thing. It means that need is a circumstances in which 
something is necessary. Circcarelli and White (2009:361) 
divided the characteristics of needs into three types, that are: 
 1) Need for achievement involves a strong desire to succeed 
in attaining goals, not only realistic ones but also 
challenging ones. 
2) Need for affiliation, people high in this need seek to be 
liked by others and to be held in high regard by those 
around them 
3) Need for power, power is not about reaching goal but 
having control over other people. People high in this need 
would want to have influence over others and make an 
impact on them. 
c) Hobby is an activity or interest that is undertaken for pleasure 
or relaxation in one’s spare time. So, hobby is an activity 
which is done for pleasure and it is usually something that you 
really enjoy to do it. 
d) Goal Motivation is closely bound up with a person’s desire to 
achieve a goal. A distinction needs to be made here between 
long and short term goals. Long terms goals may include the 
mastery of English, the passing of an exam (at the end of the 
year), the possibility of a better job in the future, etc. Short 
terms goals, on the other hand, might be the learning of a small 
amount of new language, the successful writing of an essay, 
the ability to partake in discussion or the passing of the 
progress test at the end of the week (Harmer, 2001:53). 
 2) Extrinsic motivation 
     Extrinsic motivation is that which derives from the 
influence of some kind of external incentive, as distinct from the 
wish to learn for its own sake or interest in task (Ur, 1996:277). 
Extrinsic motivation appears from the outside and it gives some 
influences to the individual like give incentives, social pressure or 
punishment. This motivation appears or comes from teacher, 
parents, and environment (Gage and Berliner, 1984:441). 
a) Teacher, a major factor in continue of a student’s motivation is 
the teacher. Teacher has an important role in teaching learning 
activity. The teacher is not only a person who transfers the 
knowledge to the students, but also as a motivator who can 
motivate and support the students in learning activity. 
b) Parents, a part from the culture of the world around students, 
their attitude to language learning will be greatly affected by 
the influence of people who are close to them. The attitude of 
parents and older siblings will be crucial (Harmer, 2001:51). 
c) Environment, outside any classroom there are attitudes to 
language learning and the English language in particular. The 
learning of English is important be considered in the society. In 
a school situation, the language learning is part of the 
curriculum of thing status, the cultural images associated with 
English are positive.  
 All these views of language learning will affect the 
student’s attitude to the language being studied, and the nature 
and strength of this attitude will, in its turn, have a profound 
effect on the degree of motivation the student brings to class 
and whether or not that motivation continues. Even where 
adults students have made their own decision to come to a 
class to study English, they will bring them attitudes from the 
society they live in, developed over years, whether these 
attitude are thoroughly positive or somewhat negative (Harmer, 
2001:52). 
c. Factor that Affect Students’ Learning Motivation 
     There are some factors that can influence students’ motivation. 
Elliot (2000:345) stated from several of the most crucial influences on 
motivation, among them are: 
1) Anxiety 
     Anxiety is feeling of uneasiness, apprehension or fear about 
what might happen. It happens in some conditions not in all 
condition. Elliot called it as situational anxiety. It is a tendency to 
be sources of anxiety for students; teacher, examinations, peers, 
social relations, and achievement, what girls think of boys, what 
boys think of girls, like or dislike of subjects, and distance from 
home for younger students. Anxiety will affect students’ 
performance or behavior. For example anxious students develop 
 negative attitudes about themselves and persistently blame only 
themselves for any failure. They tend to be reluctant to display 
curiosity in learning. 
2) Attitudes 
  Attitude is relatively permanent way of feeling, thinking, and 
behaving toward something or somebody. Attitudes can affect 
students’ motivation in learning. For example the students who 
have negative attitude toward the teacher of English lesson can 
affect the students in learning lesson. They could be not interested 
on doing the task and other activity because they don’t like the 
teacher. Or the students have negative attitude toward English 
lesson. It can make their motivation to learn the language low. 
3) Curiosity 
    Curiosity is meaningful component of motivation. Curiosity 
is desire to know about something. If students have this component 
in learning English their motivation in learning English might 
become low. 
4) Locus of control 
     Locus of control is described as the cause of behavior. For 
example a student did well in her last English test. What are the 
causes? Was she well prepared? Or did the teacher ask to her to? 
Or were she just lucky? The answers of these questions are defined 
as locus of control. There are two kinds of locus of control. They 
 are internal and external locus of control. Internal is defined as 
individuals who attribute the causes of their behavior to 
themselves. From the examples above the internal locus of control 
is the student prepared well. While external is described as 
individuals who attribute the causes of their behavior to factor 
outside themselves. The external locus of control from the above 
example is the student did well in her last test because her teacher 
asked her to. Locus of control affect students’ motivation since 
because of this reason the students arouse some behavior and keep 
engage on it. 
5) Learned helplessness 
     Learned helplessness is described as the reaction of 
individuals to become frustrated and simply give up after repeated 
failure or condition. This is the negative state of students’ behavior 
when they face problem in learning or the condition where the 
students could not control their response to the presented situation. 
It’s combination between cognitive, motivational, and emotional 
elements causing the students to fail. For example sarcasm at 
home, abuse, IQ level, talent, and environment. 
6) Self-efficacy 
    Self-efficacy is individuals’ belief in their abilities to exert 
control over their lives; feeling of competency, self-efficacy is 
crucial for students’ motivation. Students who have a strong sense 
 of efficacy tend to focus their attention and effort on the demands 
of tasks and to minimize potential difficulties Bandura (in Elliot et 
al, 1999:30) Students’ feeling of efficacy influences the effort they 
will expend and how long they will keep their effort. 
7) Cooperative learning 
    Cooperative learning is a set of instructional methods in 
which students are encouraged or required to work together on 
academic tasks, to help one another learn Slavin (in Elliot et al, 
1999: 354). This relates to the method that is used by the teacher in 
the classroom to encourage students’ motivation. Interesting 
method can make students’ motivation increase. 
d. The Influence of Learning Motivation 
    Elliot et al (2000:332) sums up that motivation is an important 
psychological construct that affects learning and performance in four 
ways: 
1) Motivation increases an individual’s energy and activity level. It 
influences the extent to which an individual is likely to engage in a 
certain activity intensively or half-heartedly. 
2) Motivation directs an individual toward certain goals. It affects 
choices people make and the result they get. 
3) Motivation promotes imitation of certain activities and persistence 
in those activities. In increase the possibility that people will begin 
 something on their own, persist on the face of difficulty, and 
resume a task after a temporary interruption. 
4) Motivation affects the learning strategies and cognitive processes 
an individual employs. It increase the possibility that people will 
pay attention to something, study and practice it and try to learn it 
in  a meaningful fashion. It also increases the possibility that they 
will seek help when they meet difficulty. 
e. Characteristic of Students’ Learning Motivation 
      In the learning process the students will be successful if they 
have good motivation. Motivated learners are willing or even eager to 
invest effort in learning activities to progress. Learners’ motivation 
makes the learning easier and more pleasant, as well as more 
productive (Ur, 1996:274). Motivated learners show certain typical 
characteristics (Naiman et al in Ur, 1996:275). Those characteristics 
are: 
1) Positive Task Orientation 
The student that has motivation in learning will have 
willingness to do tasks and challenges in has confidence in his or 
her success. 
2) Ego-Involvement 
The student finds it important to succeed in learning in order to 
maintain and promote his or her own (positive) self-image. 
 
 3) Need for Achievement 
The student has a need to achieve, to overcome difficulties and 
succeed in what he or she sets out to do. 
4) High Aspiration 
The student is ambitious, goes for demanding challenges, high 
proficiency, top grades. They will keep doing the activities to 
achieve the goal. They will not give up doing the activities until 
the goal reached. For example, even the students get mark in 
English test, they do not give up and keep learning the material to 
get better result in the next test. 
5) Goal Orientation 
The learner is very aware of the goals of learning, or of specific 
learning activities, and directs his or her efforts towards achieving 
them. This is the reason why the students want to learn. It can 
come from students their selves or influenced by other people. 
6) Perseverance 
The student consistently invests a high level of effort in 
learning, and is not discouraged by setbacks or apparent lack of 
progress. They also tend to keep determining for finding solutions 
whenever they are blocked with difficulties that may appear. 
7) Tolerance of Ambiguity 
The student is not disturbed or frustrated by situations 
involving a temporary lack of understanding or confusion; he or 
 she can live with these patiently, in the confidence that 
understanding will come late. 
3. Review of Learning Strategy 
a. The Definition of Learning Strategy 
Learning strategy has traditionally been included in the 
taxonomy of individual differences. Yet on a closer look they may not 
be individual differences factors at all. After all, learning strategy is an 
aspect of the learning process rather than being learner attributes 
proper. Rubin (in O’Malley and Chamot, 1990:3) provided a very 
broad definition of learning strategy as “the techniques or devices 
which a learner may use to acquire knowledge”. Oxford (1990:1) 
defines learning strategy are specific actions done by learners to make 
learning easier, faster, more enjoyable, more self-directed, more 
effective and more transferable to new situations. 
While Cohen (in Dornyei, 2005:162) state learning strategy as 
learning process in learning which are consciously selected by the 
learner. Ellis (1997:526) defines learning strategy as “mental or 
behavioral activity related to some specific stage in overall process of 
language acquisition or language use”. In addition, Brown (2000:123) 
defines learning strategy is used to input to processing, storage, and 
retrieval, that is to taking in message from others. 
Based on those definitions, learning strategy is a technique or a 
certain behavior that is used by students in learning to get knowledge 
 with make learning more quickly, easily, and effectively, so students 
can achieve the goal of learning. 
b. Kinds of Learning Strategy 
     Oxford (1990:16) divided learning strategy into two main 
categories, each containing several sub-categories: 
1) Direct Strategy 
    Learning strategy that directly involves the target language 
is called direct strategy. Direct strategy consists of 3 sub-
categories: 
a) Memory strategy 
Memory strategy sometimes called mnemonics, it is 
reflect very simple principles, such as arranging things in 
order, making associations, and reviewing. Memory strategy 
regarding correct reviewing helps transfer information from the 
basic fact level to the skill level, where knowledge is more 
automatic. Moreover, it is more easily retrieved and less 
probable that the knowledge will be lost after a period of time 
when it is not used. Memory strategy often involves pairing 
different types of material. That is, to give verbal labels to 
pictures, to create visual images of words and phrases. 
This strategy falls into four sets: 1) Creating mental 
linkages (placing new words into a context), 2) Applying 
images and sounds (representing images and sound in 
 memory), 3) Reviewing well (structured reviewing), and 4) 
Employing action (using mechanical technique). 
b) Cognitive strategy 
William and Burden (1997:13) define cognitive 
strategy as “mental process directly concerned with the 
processing of information”. With all their variety, cognitive 
strategy is unified by a common function; manipulation or 
transformation of the target language by the learner. Cognitive 
strategy is typically found to be the most popular strategy with 
language learners (Oxford, 1990:43). 
This strategy falls into three sets: 1) Practicing 
(repeating, formally practicing naturalistically), 2) Receiving 
and sending messages (getting the idea quickly, using 
resources for receiving and sending messages), 3) Analyzing 
and reasoning (reasoning deductively, translating, and 
transferring). 
c) Compensation strategy 
Compensation strategy helps learners to overcome 
difficulties caused by some limitations in the field of 
knowledge. With help of this strategy the learners can use the 
new language either for comprehension or production. 0xford 
(1990:49) states that compensation strategy is intended to make 
up for an insufficient learner’s range of grammar and 
 vocabulary. Compensation occurs not only when we want to 
understand the new language but also in this production. 
Compensation strategy for production can be described as 
helping learners to keep on using the language, so that they 
obtain more practice. 
This strategy falls into 5 sets: 1) Switching to the 
mother tongue, 2) Getting help (asking someone for help in a 
conversation), 3) Using mime or gesture, 4) Avoiding 
communication partially or totally, and 5) Selecting the topic. 
2) Indirect Strategy 
    Indirect strategy is useful in all language situations and is 
applicable to four language skills such as reading, writing, 
listening, and speaking. Indirect strategy focuses on convenient 
psychological climate that provides the learners suitable 
environment for language learning and make it easier. Indirect 
strategy consists of 3 sub-categories: 
a) Metacognitive strategy 
Metacognitive strategy is essential for successful 
language learning. Language learners are quite often 
overwhelmed by a large amount of new things regarding 
unfamiliar vocabulary, confusing grammatical rules, different 
writing systems, and additionally, different styles of teaching. 
All these things can cause that the learners become confused 
 and may lose their interest in language learning. It is suggested 
that to get back learner’s focus, conscious use of metacognitive 
strategy, namely paying attention and overviewing with 
already known material, is necessary. In general, metacognitive 
strategy helps learners to arrange and plan their language 
learning in an effective way, notice and learn from efforts and 
evaluate their overall progress (Oxford, 1990:136). 
This strategy falls into 3 sets: 1) Centering the learning 
(overviewing and linking with already known material, paying 
attention, delaying speech production to focus on listening), 2) 
Arranging and planning the learning (finding out about 
language learning, organizing, setting goals, and objectives, 
identifying the purpose of a language task, planning for a 
language task, seeking practice opportunities), 3) Evaluating 
the learning (self-monitoring, self-evaluating). 
b) Affective strategy 
The term affective refers to emotions, attitudes, 
motivations, and values. It is impossible to overstate the 
important of the affective factors influencing language 
learning. Language learners can gain control over these factors 
through affective strategies. With respect to already mentioned 
factors, language learners can control them through affective 
strategies. Positive feelings and emotions can make language 
 learning more enjoyable while, on the contrary, negative 
feelings can hinder development (Oxford, 1990:140). 
This strategy falls into 3 sets: 1) Lowering the anxiety 
(using progressive relaxation, deep breathing, using music, 
using laughter), 2) Encouraging yourself (making positive 
statements, taking risks widely, rewarding yourself), 3) Taking 
emotional temperature (discussing your feelings with someone 
else). 
c) Social strategy 
Language, as a form of communication among people, 
is considered a social behavior. In the process of language 
learning not only a learner but also other people are involved 
so that appropriate social language learning strategies are 
important to help in this procedure. Asking questions is one of 
the crucial social interactions. By asking questions, learners 
can get closer to the intended meaning and thus support their 
understanding. While conversing, asking questions indicates 
interest and involvement. Furthermore, the response of the 
conversation partner indicates whether the question was 
understood and provides an indirect feedback about the 
learner’s production skills. In addition to asking questions, 
cooperating especially with more proficient users of the target 
language is important for language learners. On the whole, 
 cooperation lacks a competition and it implies the presence of a 
group spirit so that the process of language learning can 
become more enjoyable and achievable (Oxford, 1990:144). 
c. Good Language Learner 
Harmer (2002:335), states that one of the characteristics of 
good learners is that they are enthusiastic and spend more time 
learning “on their own” and feel positive about themselves and about 
their learning both after and during a term in which self-directed 
learning have been actively promoted by their teacher. 
Thompson (In Nunan, 1991:171) described more briefly the 
characteristics of good language learners. Those are described as 
follows: 
1) Good learners find their own way. 
2) Good learners organize information about language. 
3) Good learners are creative and experiment with language. 
4) Good learners make their own opportunities, and find strategies for 
getting practice in using the language inside and outside the 
classroom. 
5) Good learners learn to live with uncertainty and develop strategies 
for making sense of the target language without wanting to 
understand every word. 
6) Good learners use mnemonics (rhymes, word associations, etc. to 
recall what has been learned. 
 7) Good learners use linguistic knowledge, including knowledge of 
their first language in mastering a second language. 
8)  Good learners let the context (extra-linguistic knowledge and 
knowledge of the world) help them in comprehension. 
9)  Good learners learn production technique (e.g. techniques for 
keeping a conversation going). 
10)  Good learners learn different styles of speech and writing and 
learn to vary their language according to the formality of the 
situation. 
B. Previous Study 
In accomplishing his research, the researcher got additional references 
from the previous researches that relate to this study. The first researcher is 
conducted by Lina Susilowati (2016),  about  “A Correlation Study Between 
Interest in English, Learning Motivation Toward Reading Achievement of 
The Eleventh Grade Students of SMA N 1 Sukodono In the Academic Year of 
2015/2016”, English Education Department, The State Islamic Institute of 
Surakarta. The result of her research show that (1) there is a significant and 
positive correlation between students’ interest in English (X 1 ) and their 
reading achievement (Y) because the coefficient of correlation r-obtained is 
higher than r-table (0,56 > 0,381) and t-obtained is lower than t-table (3,4128 
> 1, 70814); (2) there is a significant and positive correlation between 
students’ learning motivation (X 2 ) and their reading achievement (Y) because 
 the coefficient of correlation r-obtained is higher than r-table (0,46 > 0.381) 
and t-obtained is lower than t-table (2.578 > 1.70814); (3) there is a 
significant and positive correlation between students’ interest in English (X
1
) 
students’ learning motivation (X
2
) and their reading achievement (Y) because 
the coefficient of correlation r-obtained is higher than r-table (3.59 > 3.40) 
and t-obtained is lower than t-table (2.5827 > 1.70814). 
The second research is conducted by Ruizen Feng and Hong Chen 
(2009), the research was entitled “An analysis on the Important of Motivation 
and Strategy in Postgraduates English Acquisition”. Their finding showed that 
different kinds of factor from various aspects influence the process of second 
language acquisition and make it very complex. There are two various aspects 
influencing the process of second language acquisition, that are non-learner 
factor and learner factor. Non-learner factors come from environmental 
(Social, economic, cultural, linguistic, contexts, and family background) and 
institutional aspect (School resources, teaching qualities, assessment method). 
While learner factors come from unmodifiable (intelligence, aptitude, sex, and 
age) and modifiable (learning purpose, beliefs, effort, management strategies, 
language learning strategies) aspect. 
The third is conducted by Dewi Rizqianah (2014) the research was 
entitled “The Influence of Motivation and Language Learning Strategies 
towards Students English Achievement”. Her finding showed that (1) the 
students’ greater support of instrumental motivation for learning the learning 
 the English language including of utilitarian and academic reason, (2) 
Learning English as a part of the culture of native speakers influence less in 
students’ English language learning motivation, (3) The most students used 
metacognitive strategies when they learn English, (4) There is no significant 
influence of motivation and language learning strategies toward the students’ 
English achievement. In short, only motivation variable statistically influences 
the students’ English achievement with p < .05. 
Table.2.1.Similarities and differences between previous study and thesis 
No. Journal/Thesis Title Similarities Differences 
1. A Correlation Study 
Between Interest in 
English, Learning 
Motivation Toward 
Reading 
Achievement of The 
Eleventh Grade 
Students of SMA N 1 
Sukodono In the 
Academic Year of 
2015/2016. 
a. The design of 
the research use 
Quantitative 
research. 
b. There are two 
same variables 
that are learning 
motivation and 
achievement. 
c. Focused on 
three variables. 
The previous study is 
about achievement in 
reading aspect while this 
thesis is about English 
achievement. 
2. An analysis on the 
Important of 
Motivation and 
Strategy in 
Postgraduates 
English Acquisition 
The previous study also 
discuss about motivation 
and strategy. 
The previous study used 
qualitative research while 
this thesis used 
quantitative research. 
3. The Influence of 
Motivation and 
Language Learning 
Strategies towards 
Students English 
Achievement 
a. The design of 
the research use 
Quantitative 
research. 
b. Focused on 
three variables 
The previous study aims 
to find the type of the 
students’ motivation type 
and learning strategy type 
and also the influence it  
toward English 
achievement while this 
thesis aims to know is 
there any correlation 
between learning 
motivation and learning 
strategy toward English 
achievement. 
 C. Rationale 
1. Correlation between learning motivation and English achievement 
Harmer (2001:3) stated that the motivation which students bring to 
class is bigger single factor affecting their success, its energy of students 
which come from inside or outside encouraging them to do something. It 
means students with learning motivation will get push from inside and 
outside to learn, to think and to search new materials for their English 
lesson. They will try to get the best learning outcomes. In contrast, 
unmotivated students will not interest to write and tend to have difficulty 
in learning. Indeed, motivation is one of the main determinants of second 
foreign language learning achievement (Dornyei, 2005:273). Based on 
those explanations, the researcher assumed that students’ learning 
motivation may give big influence toward their English achievement. 
2. Correlation between learning strategy and English achievement 
Success on foreign language learning cannot be separated from the 
employment of learning strategy. Snowman (In Schmeck, 1988:5) states 
that learning strategy is a sequence of procedures for accomplishing 
learning, and the specific procedures within this sequence are called 
learning tactic. Learning strategy have essential functions as tools for coop 
with the difficulties that may appear and, in turn, for enhancing the 
learning itself. 
Students who know how to apply appropriated strategy will find their 
learning runs effectively. This is because learning strategies, for them, 
 seem to be certain and direct paths that lead them to the accomplishment 
of certain tasks. They do not have to be confused when facing those tasks 
and therefore they will save time. The rest of the time they have they have 
will enable them to cover more material they should learn. 
Learning strategy will also make students become self-learners. As 
they gain experience with the use of the strategy, they come to depend 
increasingly upon the strategy. By insuring that students become more 
aware of their own approaches, and of the implications of adopting them, 
it may thus be possible to improve the quality of learning outcomes 
(Schmeck, 1988:48). In other words, they become more self-learners. This 
condition will enable them to take full benefits from any opportunities to 
learn and in turn will increase the degree of their achievement. 
3. Correlation between learning motivation and learning strategy 
toward English achievement 
Students who are internally motivated are better adjusted, more 
independent, more realistic in aspirations, more creative, more flexible, 
more self-reliant, more open to new learning, more interested in 
intellectual achievement and less anxious (Hopper, 2009:58). High 
motivated students will have high learning achievement. Learning 
achievement including English achievement can be connected with 
students’ motivation and English learning strategy. Students’ motivation 
gives influence to the degree of English achievement. In fact, the English 
achievement, besides being affected by the students’ motivation, is partly 
 determined by the learning strategy which is affected by the students’ 
motivation. 
D. Hypothesis 
Fraenkel et al (2012: 83) states that a hypothesis is simply put, a 
prediction of the possible outcomes of a study. Based on the theory and 
rationale, the hypothesis of this research is formulated as follow: 
1. There is a positive correlation between Students’ learning motivation and 
English achievement of the first grade students of MA Al Islam Jamsaren 
Surakarta in the academic year of 2017/2018. 
2. There is a positive correlation between learning strategy and English 
achievement of the first grade students of MA Al Islam Jamsaren 
Surakarta in the academic year of 2017/2018. 
3. There is a positive correlation between students’ learning motivation, 
learning strategy and their English achievement of the first grade students 
of MA Al Islam Jamsaren Surakarta in the academic year of 2017/2018. 
 
 
 
 
 
 
 
 
 CHAPTER III 
RESEARCH METHODOLOGY  
 
A. Research Method  
The research design of this research is correlation research and this is a 
kind of quantitative research. Fraenkel et al (2012:331) states that correlation 
research sometimes called associational research, the relationship among two or 
more variables are studied without any attempt to influence them. The reason of 
choosing the method is the research wants to know the strength of the relation of 
two or more variable based on correlation coefficient.  
The correlation coefficient is a measure of correlation strength can range 
from -1.00 to 1.00. There are three possible result of a correlation study, those 
are; a positive correlation, a negative correlation, and no correlation. Perfect 
positive correlation would result in as score of 1. Perfect negative correlation 
would result in -1 (Nunan, 1992:39).  
Based on theory above, there are three possible results of a correlation 
study as follow: 
1. Positive correlation: both variables improve or decrease at the same time. A 
correlation coefficient close to 1.00 indicates a strong positive correlation. 
Perfect positive correlation would result in a source of 1. 
 2. Negative correlation: the amount of one variable improves the other decrease. 
A correlation coefficient close to -1.00 indicates a strong negative 
correlation. Perfect negative correlation would result in -1. 
3. No correlation: indicates that no relationship between the two variables. A 
correlation coefficient of 0 indicates no correlation. 
A variable is a noun that stands for variation within a class of objects, such 
as, gender, eye color, achievement, motivation. A common and useful way to 
think about variable is to classify them as independent or dependent. Independent 
variables are those that the researcher chooses to study in order to assess their 
possible effects on one or more other variable. An independent variable is 
presumed to affect (at least partly cause) or somehow influence at least one other 
variable. The variable that the independent is presumed to affect is called a 
dependent variable. In commonsense terms, the dependent variable “depends on” 
what the independent variable does to it, how it affects it (Fraenkel et al, 
2012:78).  
The variables being studied in this research were three variables consisted 
of two independents and one dependent variable: 
1. The independent variables (Presumed cause) 
a. The students’ learning motivation (X 1 ) 
b. The students’ learning strategy (X 2 ) 
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 2. The dependent variable (Presumed result) 
The English achievement of the first grade students of MA Al Islam 
Jamsaren Surakarta (Y) 
The Correlation between three variables can be seen below: 
 
 
 
 
 
 
    
        
Figure 3.1The Schema of The Correlation between students Learning Motivation, and Learning 
Strategy, toward English Achievement 
B. Place and Time of the Research 
1. Place of the Research 
The research was carried out at the first grade students of MA Al Islam 
Jamsaren Surakarta. It is located in Jl. Veteran no.263 Serengan, Surakarta. 
2. Time of the Research 
The researcher conducted the research in March until April 2018. 
Table 3.1 Schedule of the Research 
No Activities Month in 2017/2018 
Oct Nov Dec Jan Feb Mar Apr May 
1. Pre-research         
2. Submission of the 
Tittle 
        
3. Making Proposal         
4. Consulting the         
Learning Motivation 
(X ) 
Learning Strategy (X ) 
English Achievement  
(Y) 
 Proposal 
5. Conducting 
examination of the 
Thesis proposal 
        
6. Conducting 
research 
       
7. Analyzing and 
writing the thesis 
        
8. Consulting the 
Thesis 
        
9. Report and 
Submitted chapter 
IV and V 
        
 
C. Subject of the Research 
1. Population of the Research 
The population as quoted by Creswell (2011:142) is a group of 
individuals who have the same characteristic that the researcher can identify 
and study. In another meaning, population is the generalization area consists 
of object/subject that has quantity and characteristic of certain designated by 
researcher to learn and drawn the conclusion (Sugiyono, 2012: 117). So, 
population was research’s subjects or objects that had specific characteristic 
that was used in the research to drawn the conclusion.  
In this research the researcher took all the first grade of MA Al Islam 
Jamsaren Surakarta in the Academic Year 20172018. The total of population 
is 90 students divided into 3 classes in 2 class categories. There is a class of 
X Science (MIA) and 2 classes of X Social (X IS 1 and X IS 2). 
 
 
 
 Table 3.2 The Total Students of  the First Grade 
No.  Class  Number of Students 
1. X MIA  30 
2. X IS 1 30 
3. X IS 2 30 
 
2. Sampling of the Research 
Fraenkel et al (2012:670), states sampling is the process of selecting a 
number of individuals from a population. While Arifin (2012:216) states that 
sampling is a method of taking sample out of population and usually 
following sampling which is used. 
In this study, the researcher used simple random sampling.  Sugiyono 
(2012:120) says that simple random sampling is a method that gives every 
member of population an equal chance of being selecting in the study. 
Random sampling was used because the subjects of the research were 
homogenous, in which every class has an equal and same chance of being 
selected as the sample. The steps of selecting the sample were as follow: 
a) Listing all of the students 
b) Writing down the students’ code number in small paper. 
c) Rolling the paper well. 
d) Put the roll of paper in a small box. 
e) Shaking the box well of several time. 
f) Taking 15 students of each class. 
 In this research, the researcher took 30 students to be a sample in this 
research. 
3. Sample of the Research 
Fraenkel et al (2012:91) said that sample in a research study is the 
group on which information is obtained. Sugiyono (2012:118) stated that 
sample is a part of the population that their characteristic can represent the 
whole population. While, Creswell (2011:142) defined that a sample is a 
group of the target population that the researcher plans to study for 
generalizing about the target population. Budiyono (2008:38) said that for the 
correlational study, the researcher have to take at least 30 subject. Creswell 
(2011:146) also stated that a correlational research may take 30 participants. 
So, the researcher took the sample with total number of sample was 30 
students in this research. 
In this research, the researcher took 50% of each class from X IS 1 and 
X IS 2 as the sample. It has about 30 students from 90 students as sample. 
While X MIA became the try-out class. 
D. Technique of Collecting the Data 
The researcher used non-test, questionnaire and document as the 
technique to collect the data for this research. The questionnaire used to collect 
the data of students’ learning motivation and learning strategy, while the 
document used to collect the data of students’ English achievement. 
 
 
 1. The Instrument of Collecting Data 
a. Questionnaire 
Questionnaire is one of the most widely used social research technique 
(Blaxter et al, 2006:179). Questionnaire as a technique of collecting data that 
is done using give some questions or written questions to be answered by the 
respondent (Sugiyono, 2012:199). In addition, Arikunto (2006:151) defined 
that questionnaire is a list of the researcher question which was used to get 
information from respondent about their personality or something that they 
know. Based on the definition above, it can be concluded that questionnaire 
is a list of questions that given to the respondents of the research in order to 
collect the information (data) about the respondents through their responses 
concerning the questions. 
In this study, the questionnaire is given to the students to find the 
numerical data of students learning motivation and learning strategy. The 
type of the questionnaire is closed-type questionnaire. It means that 
questionnaire given is to get the information from the students directly 
without any assistant. The items in that questionnaire were followed by the 
answers. Then, the students had to answer the question given by gave 
checklist in answer columns. 
The composing of the questionnaire in this research is based on the 
Likert Scale Type. With the Likert Scale, the variables to be measured are 
translated into indicator variables. Then, the indicator is used as a guide to 
 arrange instrument items in the form of statements that need to be answered 
by the respondent (Widoyoko, 2012:104). 
Sugiyono (2012:134) stated that Likert scale is used to measure 
attitude, opinion, people’s or groups’ perception about social phenomenon. 
The way to score the questionnaire is as follows: 
Table 3.3 Category Score of Learning Motivation Questionnaire 
No. Answer Score 
1. Sangat Setuju (SS) 5 
2. Setuju (S) 4 
3. Kurang Setuju (KS) 3 
4. Tidak Setuju (TS) 2 
5. Sangat Tidak Setuju (STS) 1 
 
Table 3.4 Category Score of Learning Strategy Questionnaire 
No. Answer Score 
1. Selalu (S) 5 
2. Sering (SR) 4 
3. Kadang-kadang (KK) 3 
4. Pernah (P) 2 
5. Tidak Pernah (TP) 1 
 
Table 3.5 Instruments’ Indicator of Students’ Learning Motivation 
Variable Dimension Indicator 
Motivation Motivation Intrinsic  1. Interest 
2. Need 
a. Need for Achievement 
b. Need for Affiliation 
c. Need for Power 
 3. Hobby 
4. Goal 
Motivation Intrinsic  5. Teacher 
6. Parent 
7. Environment 
 
Table 3.6 Instruments’ Indicator of Students’ Learning Strategy 
Variable Dimension Indicator 
Learning Strategies Direct Strategies 1. Memory Strategy 
2. Cognitive Strategy 
3. Compensation Strategy 
Indirect Strategies 4. Metacognitive Strategy 
5. Affective Strategy 
6. Social Strategy 
 
 
b. Documentation 
Documentation is a method in collecting data by using the document, 
written thing from which data is got. Documents are written or printed 
materials that have been produced in some form or another annual reports, 
legal records, note books, school yearbooks, memos, test and so on. They 
may be hand written, printed, typewritten, drawn, or sketched; they may be 
published or unpublished; they may be intended for private or public 
consumption; they may be original works or copies. In short, documents 
refers to any kind of information that exists in some type of written or printed 
form (Fraenkel, 2012:537) 
 In this research, the document that is used is the document taken from 
the book reported resulted from the English semester examination. The 
researcher took the English score from the first semester’s book report to 
know the students’ English achievement. The documentation of English 
achievement score which is taken from the book report is used to answer all 
of the questions of problem identification. The researcher use the book report 
because it has covered all aspect of assessment in English subjects such as the 
score or speaking, reading, writing, and listening. If the researcher does their 
own test, it will take a lot of time.  In addition, Sudjana (1991:59) stated that 
dependent variable can be measured using the result of measurement that 
already is. For instance; the achievement index hat has been achieved by 
students in a certain semester. 
2. Try out of the Instrument 
a. The Validity of The Instrument 
An instrument is said valid if it is able to measure what should be 
measured. Validity refers to the appropriateness, meaningfulness, and 
usefulness of the inferences a researcher makes (Fraenkel et al, 
2012:147). While Arikunto (2010:211) defines validity is a measure that 
indicates the levels of legality of an instrument.  
To measure the validity of learning motivation and learning strategy 
Questionnaire, the researcher used Product Moment Formula assisted by 
SPSS 20 for Windows. The formula is as follow: 
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rxy   :  The coefficient  correlation between X and Y 
N     : The number of the students 
 X   : The sum of the scores of each item 
 Y : The sum of the scores of each student 
       The criteria of validity test called valid if Sig is lower than α and it 
is invalid if Sig is higher than α. In this computation that used SPSS 20 
Program for Windows, the researcher used level of significance = 0.05 
(5%). There are two data of validity instrument, namely; learning 
motivation and learning strategy questionnaire. After being computed the 
data try out of two instruments of the students that consist of 30 students, 
the researcher got the result as follows; 
 
1) Validity of Learning Motivation 
The criteria of validity instrument of learning motivation 
become valid if Sig is lower than α and it is invalid if Sig is higher 
than α.  
 
 
 
 The validity instrument of learning motivation can be seen in 
the table below 
Table 3.7 The Result of Validity test of Learning Motivation Instrument. 
Item Sig α Result 
1. 0.009 0.05 Valid 
2. 0.026 0.05 Valid 
3. 0.000 0.05 Valid 
4. 0.001 0.05 Valid 
5. 0.001 0.05 Valid 
6. 0.035 0.05 Valid 
7. 0.000 0.05 Valid 
8. 0.008 0.05 Valid 
9. 0.001 0.05 Valid 
10. 0.001 0.05 Valid 
11. 0.000 0.05 Valid 
12. 0.000 0.05 Valid 
13. 0.027 0.05 Valid 
14. 0.000 0.05 Valid 
15. 0.022 0.05 Valid 
16. 0.000 0.05 Valid 
17. 0.006 0.05 Valid 
18. 0.003 0.05 Valid 
19. 0.000 0.05 Valid 
20. 0.004 0.05 Valid 
21. 0.000 0.05 Valid 
22. 0.000 0.05 Valid 
23. 0.000 0.05 Valid 
24. 0.007 0.05 Valid 
25. 0.001 0.05 Valid 
26. 0.000 0.05 Valid 
27. 0.006 0.05 Valid 
28. 0.309 0.05 Invalid 
29. 0.000 0.05 Valid 
 30. 0.000 0.05 Valid 
31. 0.000 0.05 Valid 
32. 0.001 0.05 Valid 
33. 0.005 0.05 Valid 
34. 0.000 0.05 Valid 
35. 0.000 0.05 Valid 
36. 0.040 0.05 Valid 
 
From the table above shows that Sig
 
is higher than α, 0.309 > 
0.05, it can be concluded that item no 28 is Invalid. 
Based on the table of try-out result above indicates from 36 
items of students’ learning motivation, 35 items are valid and 1 item 
is invalid. The invalid numbers cannot use as research instrument 
2) Validity of Learning Strategy 
The criteria of validity instrument of learning strategy become 
valid if Sig is lower than α and it becomes invalid if Sig is higher than 
α.  
The validity instrument of learning motivation can be seen in 
the table below. 
Table 3.8 The Result of Validity Test of Learning Strategy Instrument. 
Item Sig α Result 
1. 0.001 0.05 Valid 
2. 0.003 0.05 Valid 
3. 0.000 0.05 Valid 
4. 0.000 0.05 Valid 
5 0.000 0.05 Valid 
6. 0.001 0.05 Valid 
 7. 0.000 0.05 Valid 
8. 0.003 0.05 Valid 
9. 0.002 0.05 Valid 
10. 0.001 0.05 Valid 
11. 0.000 0.05 Valid 
12. 0.343 0.05 Invalid 
13. 0.001 0.05 Valid 
14. 0.000 0.05 Valid 
15. 0.002 0.05 Valid 
16. 0.000 0.05 Valid 
17. 0.000 0.05 Valid 
18. 0.000 0.05 Valid 
19. 0.000 0.05 Valid 
20. 0.000 0.05 Valid 
21. 0.000 0.05 Valid 
22. 0.041 0.05 Valid 
23. 0.005 0.05 Valid 
24. 0.002 0.05 Valid 
25. 0.011 0.05 Valid 
26. 0.000 0.05 Valid 
27. 0.001 0.05 Valid 
28. 0.001 0.05 Valid 
29. 0.004 0.05 Valid 
30 0.000 0.05 Valid 
 
From the table above shows that Sig
 
is higher than α, 0.343 > 
0.05, it can be concluded that item no 12 is Invalid. 
Based on the table of try-out result above indicates from 30 
items of students’ learning motivation, 29 items are valid and 1 item 
is invalid. The invalid numbers cannot use as research instrument. 
 
 b. The Reliability of the Instrument 
      Reliability refers to the consistency of scores or answers from one 
administration of an instrument to another, and from one set of items to 
another (Fraenkel et al , 2012:154). Sugiyono (2010:173) states that 
reliability is an instrument when used several time to measure the same 
object, the result of data will consistency or stability.  
    To measure the reliability of the questionnaire of students’ 
learning motivation and learning strategy, the researcher used the Alpha 
Cronbach Formula assisted by SPSS 20 program for windows to compute 
the reliability test, and the result are as follows: 
1) Reliability of Learning Motivation 
Table 3.9 The Result of Reliability test of Learning Motivation 
          Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.945 36 
 
The instrument is reliable if the value of the coefficient of 
reliability of the test above is higher than r table  or it can be said   that 
r obtained > r table  where r table  
is 0.361 for the total of the sample /n = 30 
at the level of significance α = 0.05. After the result of measuring the 
reliability of the questionnaire of students’ learning motivation was 
consulted to r table  (0.361) for n = 30 and α = 0.05, it was found that 
 the value of r obtained  of reliability of students’ learning motivation is 
0.945. It means that r obtained  
is higher than r table  
or 0.945 > 0.361. In 
conclusion, the instrument is reliable. 
2) Reliability of Learning Strategy 
Table 3.10 The Result of  Reliability test of Learning Strategy 
 
 
 
 
The instrument is reliable if the value of the coefficient of 
reliability of the test above is higher than r table  or it can be said   that 
r obtained > r table  where r table  
is 0.361 for the total of the sample /n = 30 
at the level of significance α = 0.05. After the result of measuring the 
reliability of the questionnaire of students’ learning strategy was 
consulted to r table  (0.361) for n = 30 and α = 0.05, it was found that 
the value of r obtained  of reliability of students’ learning strategy is 
0.932. It means that r obtained  
is higher than r table  
or 0.932 > 0.361. In 
conclusion, the instrument is reliable.   
 
 
 
Reliability Statistics 
Cronbach's Alpha N of Items 
.932 30 
 E. Technique of Analyzing the Data 
After collecting the data, the next step is analyzing the data in order to 
know whether there is a significant positive correlation between students learning 
motivation and learning strategy toward their English achievement. Firstly, the 
researcher checks the completeness of the data then scoring toward the 
questionnaire and students’ English achievement. Next, the researcher processes 
the data, as follow: 
1. The Description of the Data 
a. Mean 
Mean is average of all the scores in a distribution. it is determined 
by adding up all of the scores and then dividing this sum by the total 
number of scores (Fraenkel et al ,2012:196).  
b. Median 
Median is the central value of a data group. It is gained by picking 
the middle value of the data ranged from the lowest to the highest or 
inversely (Arikunto, 2006:168). 
c. Mode 
   Mode is the most frequent value of a data group. It is gained by 
counting the similar data and finding the highest (Arikunto, 2006:166). 
d. Range  
    Range is the gap between the highest and the lowest value in a data 
group. It is gained by subtracting the highest value with the lowest value 
(Arikunto, 2006:152). 
 e. Standard Deviation 
     The standard deviation is the distance of an individual value from 
the mean (Arikunto, 2006:170). 
     The researcher use program SPSS 20 for windows to analyze the 
data description, how to obtain the result is available in Appendix 21. 
2. Prerequisite Test 
a. Normality Test  
Normality test is purposed to know whether the sample taken from 
the population has normal distribution or not (Arikunto, 2006:320). In 
this study the researcher use Kolmogorov Smirnov (KS-Z) formula 
through SPSS 20 for windows with the significant 5 %, how to obtain the 
result of normality testing is available in appendix. The characteristic 
used is whether the obtained of KS-Z is higher than 0.05, it means that 
the data has a normal distribution. 
b. Linearity Test 
Linearity test was aimed to know whether two variables had 
significant linear regression or not. In this research, the researcher used 
multiple linear regression is to learn the correlation of three or more 
variables.  
To find out the simple linier regression between the first 
independent variable (learning motivation) and the dependent variable 
(English achievement) and the second independent variable (learning 
strategy) and the dependent variable (English achievement), the 
 researcher uses F test with the significant 0.05 with SPSS 20 for windows, 
how to obtain the result of linearity is available in appendix 21. The 
criteria of this test is if the value of linearity is lower than 0.05. 
3. Hypothesis Testing 
After conducting the prerequisite test, the next step was testing 
hypothesis.  
a. The Test of the First and Second Hypothesis 
      The test of the first and second hypothesis are used to know the 
correlation between learning motivation (X
1
) and the English 
achievement (Y) and the correlation between learning strategy (X 2 ) and 
the English achievement (Y).  
       The researcher used simple correlation technique using the 
Product Moment Formula to test the first and the second hypothesis, how 
to obtain the result is available in appendix 21. The formula of simple 
correlation is as follow: 
 xy   
     (  )(  )
√*      (  ) +*      (  ) +
 
Where: 
r xy  : the coefficient of the correlation between variable X and    Y 
X : the independent variable 
Y : the dependent variable 
n : the number of the sample 
  
The statistical hypothesis of the first and second hypothesis: 
a. Ho: r xy  = 0. It means there is no correlation between X and Y. 
b. Ha: r xy  > 0. It means there is a positive correlation between X and   
Y. 
b. The Test of the Third Hypothesis. 
           The test of the third hypothesis is used to know the correlation 
between learning motivation, learning strategy, and English achievement. 
The researcher used multiple correlation assisted by SPSS 20 for windows 
to test the third hypothesis saying there is any correlation between 
students learning motivation, learning strategy and English achievement, 
how to obtain the result is available in appendix 21. The formula is as 
follows: 
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Where: 
R  : coefficient correlation between X 1 , X 2 , and Y 
b 1   : coefficient of predicator X 1  
b 2  : coefficient of predicator X 2  
yx1  : Sum of the product moment between X 1and Y 
  
 
c. The significance of the multiple correlation Coefficient 
The researcher used the formula of regression line analysis to find out 
whether or not the coefficient of multiple correlation is significant as 
follows: 
   
    
(      (     )
 
Where: 
F : the value of regression line 
R : the coefficient of correlation between X1, X2, and Y 
k : number of independent variable 
n : the number of sample 
(Sudjana, 2002:385) 
d. Contribution Distribution. 
After that, the researcher uses coefficient of determination to calculate 
the distribution of variable X toward variable Y. The formula as follows: 
    ( )         
CD : the coefficient of determination 
r : the coefficient of correlation 
 
 
 CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Finding 
1. Description of the Data 
     The data which are analyzed were the result of Questionnaire and 
documentation. The researcher description were based on the score of 
questionnaire to know students’ learning motivation and learning strategy 
and documentation to know the English achievement of first grade 
students of MA Al Islam Jamsaren Surakarta in the academic year 
2017/2018.  
     In computing the data, the researcher is assisted by SPSS 20 for 
windows to analyze all data and hypothesis. It is presented in the form of 
mean, median, mode, standard deviation, the highest and the lowest score 
which is completed with the variable description in the form of table and 
histograms. The score of learning motivation, learning strategy, and 
English achievement can be seen in the table 4.1. 
Table 4.1 Students’ Score of each variable 
No. Name Score 
Learning 
Motivation 
Learning 
Strategy 
English 
Achievement 
1. Aida 120 125 89 
2. Afifah 132 128 91 
3. Nur 120 129 86 
4. Iklima 121 123 87 
60 
 No. Name Learning 
Motivation 
Learning 
Strategy 
English 
Achievement 
5. Marfuah 130 126 89 
6. Zakiyyah 125 127 85 
7. Ahmad 128 129 88 
8. Farhan 112 116 82 
9. Khoirunisa 118 119 84 
10. Ilyas 123 124 92 
11. Ulfi 136 133 92 
12. Arinda 120 113 81 
13. Fadiyah 117 113 80 
14. Jannah 120 118 80 
15. Putri 117 125 92 
16. Faqih 120 124 87 
17. Safira 133 122 82 
18. Fani 136 115 80 
19. Nurul 125 118 89 
20. Arini 117 118 80 
21. Faisal 100 113 91 
22. Luqman 116 103 86 
23. Syahrustani 124 103 83 
24. Farrrel 125 125 87 
25. Nanda 120 112 80 
26. Ali 127 103 84 
27. Nabila 126 113 83 
28. Rianti 120 102 80 
29. Alfian 133 123 92 
30. Fitria 110 112 86 
 
The data research from three variables is summarized below: 
Table 4.2 Variable Data Description 
 
 
 
 
 
Statistics 
 Motivation Strategy Achievement 
N 
Valid 30 30 30 
Missing 0 0 0 
Mean 122.57 118.43 85.60 
Median 122.00 118.00 86.00 
Mode 120 113 80 
Std. Deviation 7.829 8.067 4.248 
Variance 61.289 65.082 18.041 
Range 36 31 12 
Minimum 100 102 80 
Maximum 136 133 92 
Sum 3677 3553 2568 
 The data obtained, namely learning motivation, learning strategy, and 
English achievement can be explained as follows: 
a. The Data of Learning Motivation 
       The data of learning motivation were collected by using a 
questionnaire. The maximum score of test is 136, the minimum score of 
test is 100, and the range is 36. The mean (or the average score) and 
standard deviation are 122.57 and 7.829 respectively.  
      The frequency distribution and the histogram of learning 
motivation can be seen at the table 4.3 and the figure 4.1 
Table 4.3 The Frequency Data of the Score of  Learning Motivation 
Motivation 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
100 1 3.3 3.3 3.3 
110 1 3.3 3.3 6.7 
112 1 3.3 3.3 10.0 
116 1 3.3 3.3 13.3 
117 2 6.7 6.7 20.0 
118 2 6.7 6.7 26.7 
120 6 20.0 20.0 46.7 
121 1 3.3 3.3 50.0 
123 1 3.3 3.3 53.3 
124 1 3.3 3.3 56.7 
125 4 13.3 13.3 70.0 
126 1 3.3 3.3 73.3 
127 1 3.3 3.3 76.7 
128 1 3.3 3.3 80.0 
130 1 3.3 3.3 83.3 
132 1 3.3 3.3 86.7 
133 2 6.7 6.7 93.3 
136 2 6.7 6.7 100.0 
Total 30 100.0 100.0  
 
      Table 4.3 above explains about the frequency of learning 
motivation. Based on the table above, there is one student who got the 
score 100 and the percentage is 3.3%. There is one student who got the 
score 110 and the percentage is 3.3%. There is one student who got the 
score 112 and the percentage is 3.3%. There is one student who got the 
score 116 and the percentage is 3.3%. There are two students who got the 
score 117 and the percentage is 6.7%. There are two students who got the 
score 118 and the percentage is 6.7%. There are six students who got the 
score 120 and the percentage is 20.0%. There is one student who got the 
score 121 and the percentage is 3.3%. There is one student who got the 
score 123 and the percentage is 3.3%.  
     There is one student who got the score 124 and the percentage is 
3.3%. There are four students who got the score 125 and the percentage is 
13.3%. There is one student who got the score 126 and the percentage is 
3.3%. There is one student who got the score 127 and the percentage is 
3.3%. There is one student who got the score 128 and the percentage is 
3.3%. There is one students who got the score 130 and the percentage is 
3.3%. There is one students who got the score 132 and the percentage is 
3.3%. There are two students who got the score 133 and the percentage is 
6.7%. There is one students who got the score 136 and the percentage is 
6.7%. 
  
Figure 4.1 Histogram of the Score of Learning Motivation 
      The frequency data are often effectively displayed by histogram. 
The data from table 4.3 are presented as a histogram in figure 4.1 above. 
In this histogram, the vertical dimension on the graph list the frequency of 
the score, and the horizontal dimension rank order the score of learning 
motivation from the lowest to the highest. The columns are drawn in the 
graph to correspond with the result of the computation the data.  
b. The Data of Learning Strategy 
      The data of learning strategy were collected by using a 
questionnaire. The maximum score of the test is 133, the minimum score 
is 102, and the range is 31. The mean (or the average score) and standard 
deviation are 118.43 and 8.067 respectively. The frequency distribution 
and the histogram of learning strategy can be seen at the table 4.4 and the 
figure 4.2 
 
 Table 4.4 The Frequency Data of the Score of Learning Strategy 
Strategy 
 Frequency Percent Valid Percent Cumulative Percent 
Valid 
102 1 3.3 3.3 3.3 
103 2 6.7 6.7 10.0 
111 1 3.3 3.3 13.3 
112 2 6.7 6.7 20.0 
113 4 13.3 13.3 33.3 
115 1 3.3 3.3 36.7 
116 2 6.7 6.7 43.3 
118 3 10.0 10.0 53.3 
119 1 3.3 3.3 56.7 
122 1 3.3 3.3 60.0 
123 2 6.7 6.7 66.7 
124 2 6.7 6.7 73.3 
125 2 6.7 6.7 80.0 
126 1 3.3 3.3 83.3 
127 1 3.3 3.3 86.7 
128 1 3.3 3.3 90.0 
129 2 6.7 6.7 96.7 
133 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
 
      Table 4.4 above explains about the frequency of learning strategy. 
Based on the table above, there is one student who got the score 102 and 
the percentage is 3.3%. There are two students who got the score 103 and 
the percentage is 6.7%. There is one student who got the score 111 and the 
percentage is 3.3%. There are two students who got the score 112 and the 
percentage is 6.7%. There are four students who got the score 113 and the 
percentage is 13.3%. There is one student who got the score 115 and the 
percentage is 3.3%. There are two students who got the score 116 and the 
percentage is 6.7%. There are three students who got the score 118 and the 
 percentage is 10.0%. There is one student who got the score 119 and the 
percentage is 3.3%.  
     There is one students who got the score 122 and the percentage is 
3.3%. There are two students who got the score 123 and the percentage is 
6.7%. There are two students who got the score 124 and the percentage is 
6.7%. There are two students who got the score 125 and the percentage is 
6.7%. There is one students who got the score 126 and the percentage is 
3.3%. There is one students who got the score 127 and the percentage is 
3.3%. There is one students who got the score 128 and the percentage is 
3.3%. There are two students who got the score 129 and the percentage is 
6.7%. There is one students who got the score 130 and the percentage is 
3.3%. 
 
Figure 4.2 The Frequency Histogram of the Score of Learning Strategy 
 The frequency data are often effectively displayed by histogram. The 
data from table 4.4 are presented as a histogram in figure 4.2 above. In this 
histogram, the vertical dimension on the graph list the frequency of the 
score, and the horizontal dimension rank order the score of learning 
strategy from the lowest to the highest. The columns are drawn in the 
graph to correspond with the result of the computation the data.  
c. The Data of English Achievement 
       The data of English Achievement were collected by using 
documentation. The maximum score is 92, the minimum score is 80, and 
the range is 12. The mean (or the average score) and standard deviation 
are 85.60 and 4.284 respectively. The frequency distribution and the 
histogram of English achievement can be seen at the table 4.5 and the 
figure 4.3 
Table 4.5 The Frequency Data of the Score of English Achievement 
Achievement 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
80 6 20.0 20.0 20.0 
81 1 3.3 3.3 23.3 
82 2 6.7 6.7 30.0 
83 2 6.7 6.7 36.7 
84 2 6.7 6.7 43.3 
85 1 3.3 3.3 46.7 
86 3 10.0 10.0 56.7 
87 3 10.0 10.0 66.7 
88 1 3.3 3.3 70.0 
89 3 10.0 10.0 80.0 
91 2 6.7 6.7 86.7 
92 4 13.3 13.3 100.0 
Total 30 100.0 100.0  
 
     Based on the table 4.5 above, there are six students who got the 
score 80 and the percentage is 20.0%. There is one student who got the 
score 81 and the percentage is 3.3%. There are two students who got 
the score 82 and the percentage is 6.7%. There are two student who 
got the score 83 and the percentage is 6.7%. There are two students 
who got the score 84 and the percentage is 6.7%. There is one student 
who got the score 85 and the percentage is 3.3%. There are three 
students who got the score 86 and the percentage is 10.0%. There are 
three students who got the score 87 and the percentage is 10.0%. There 
is one student who got the score 88 and the percentage is 3.3%. There 
are three students who got the score 89 and the percentage is 10.0%. 
There are two students who got the score 91 and the percentage is 
6.7%. There are four students who got the score 92 and the percentage 
is 13.3%.  
 
Figure 4.3 The Frequency Histogram of the Score of English Achievement 
     The frequency data are often effectively displayed by histogram. 
The data from table 4.5 are presented as a histogram in figure 4.3 above. 
In this histogram, the vertical dimension on the graph list the frequency of 
the score, and the horizontal dimension rank order the score of English 
achievement from the lowest to the highest. The columns are drawn in the 
graph to correspond with the result of the computation the data.  
2. Prerequisite Testing 
a. Normality Testing 
 Normality testing distribution is purposed to know whether the 
variable data research distribution is normal or not. There are three 
variable of normality testing in this research, normality of learning 
motivation, normality of learning strategy, normality of English 
achievement. To test the normality distribution of data, the researcher 
use Kolmogorov-Smirnov by SPSS 20 for windows. The decision is 
about the normal or not in the data distribution by comparing the Sig 
score with the standard significant (α), if Sig > α (0.05), the sample is 
in normal distribution. The result of normality test can be seen at the 
table 4.6 below. 
Table 4.6 The Result of Normality Test 
Tests of Normality 
 Kolmogorov-Smirnov
a
 Shapiro-Wilk 
Statistic Df Sig. Statistic Df Sig. 
Motivation .105 30 .200
*
 .957 30 .254 
Strategy .114 30 .200
*
 .959 30 .291 
Achievement .106 30 .200
*
 .912 30 .017 
 From the table above, it can be interpreted as follows: 
1) Normality testing of Learning Motivation 
      After being computed, the value for N = 30 at the level of 
significant α = 0.05 is 0.200. Because the value is higher than 0.05 
or 0.200 > 0.05, so the distribution of data learning motivation is 
normal. 
2) Normality testing of Learning Strategy 
     After being computed, the value for N = 30 at the level of 
significant α = 0.05 is 0.200. Because the value is higher than 0.05 
or 0.200 > 0.05, so the distribution of data learning strategy is 
normal. 
3) Normality testing of English Achievement 
     After being computed, the value for N = 30 at the level of 
significant α = 0.05 is 0.200. Because the value is higher than 0.05 
or 0.200 > 0.05, so the distribution of data English achievement is 
normal. 
b. Linearity Testing 
      Linearity test is used to determine whether the relationship 
between the independent variable and the dependent variable in the 
form of a straight lines (linear relationship) or not. Here the 
description of linearity testing: 
 1) Linearity Testing Learning Motivation (X
1
) and English 
Achievement (Y) 
Table 4.7 Data of Linearity Testing of Learning motivation and English 
Achievement. 
 
      The linearity testing from learning motivation and English 
achievement, that the value F-obtained of the F deviation is 2.307. The 
value significant of linearity is 0.021. Because the significant is 
lower than 0.05 or 0.021 < 0.05, so the regression between 
learning motivation and English achievement is linier. 
2) Linearity Testing Learning Strategy (X 2 ) and English 
Achievement (Y) 
Table 4.8 Data of Linearity Testing of Learning Strategy and English 
Achievement 
 
        The linearity testing from learning motivation and English 
achievement, the value F-obtained of the F deviation is 1.526. The 
value significant of linearity is 0.03. Because the significant is 
lower than 0.05 or 0.03 < 0.05, so the regression between learning 
motivation and English achievement is linier. 
3. The Hypothesis Testing 
       Since the computation of normality and linearity testing shows 
that the data are in normal distribution and the regression is linear, the 
researcher continue to test the three hypothesis of the research stated on 
the previous chapter. To test hypothesis, the researcher uses SPSS 20 for 
windows to analyze the data. How to obtain the result is available in 
appendix 21. Further, the explanation on correlation of instruments are 
presented at the 4.9 as follows: 
Table 4.9 Correlations of the Variable 
Correlations 
 Motivation Strategy Achievement 
Motivation 
Pearson 
Correlation 
1 .415
*
 .372
*
 
Sig. (2-tailed)  .023 .043 
N 30 30 30 
Strategy 
Pearson 
Correlation 
.415
*
 1 .594
**
 
Sig. (2-tailed) .023  .001 
N 30 30 30 
Achievement 
Pearson 
Correlation 
.372
*
 .594
**
 1 
Sig. (2-tailed) .043 .001  
N 30 30 30 
 
 
 
 From the table above, it can be interpreted as follows: 
a. First Hypothesis 
The first hypothesis says that there is a positive correlation 
between learning motivation (X
1
) and English achievement (Y). That 
hypothesis is alternative hypothesis (Ha). To test the hypothesis, Ha is 
changed become null hypothesis (Ho), it says that there is no positive 
correlation between learning motivation (X
1
) and English 
achievement (Y). 
The statistical hypothesis of the first hypothesis: 
1) Ho : r xy  = 0. It means there is no correlation between X 1  and Y. 
2) Ha : r xy > 0. It means there is a positive correlation between X 1  
and Y. 
        The result of the computation shows that the coefficient of 
correlation (r) between learning motivation (X 1 ) and English 
achievement (Y) is 0.372 with significantly (p) = 0.043. It means that 
there is significant correlation between learning motivation and 
English achievement because ρ < α (0.043 < 0.05). Thereby, Ho is 
rejected and Ha is accepted so it can be conclude that there is a 
correlation between learning motivation and English achievement. 
      From the explanation above, it also can be known that the 
coefficient determination between learning motivation (X 1 ) and 
English achievement (Y) is 0.372. The contribution of learning 
 motivation (X
1
) and English achievement (Y) is that CD = r 2  x 100% 
= (0.372) 2  x 100% = 14%. It means that 14% variance of English 
achievement is influenced by the learning motivation, while 86% is 
contributed by other factors. 
b. Second Hypothesis 
The second hypothesis says that there is a positive correlation 
between learning strategy (X 2 ) and English achievement (Y). That 
hypothesis is alternative hypothesis (Ha). To test the hypothesis, Ha is 
changed become null hypothesis (Ho), it says that there is no positive 
correlation between learning strategy (X
2
) and English achievement 
(Y). 
The statistical hypothesis of the second hypothesis: 
1) Ho : r xy  = 0. It means there is no correlation between (X 2 ) and (Y) 
2) Ha: r xy  > 0. It means there is a positive correlation between (X 2 ) 
and (Y) 
The result of the computation shows that the coefficient of 
correlation (r) between learning strategy (X 2 ) and English 
achievement (Y) is 0.594 with significantly (p) = 0.001. It means that 
there is significant correlation between learning strategy and English 
achievement because ρ < α (0.001 < 0.05). 
 From the explanation above, it also can be known that the 
coefficient determination between learning strategy (X
2
) and English 
achievement (Y) is 0.594. The contribution of learning strategy (X
2
) 
and English achievement (Y) is that CD = r 2  x 100% = (0.594) 2  x 
100% = 35%. It means that 35% variance of English achievement is 
influenced by students’ learning strategy, while 65% is contributed by 
other factors. 
c. Third Hypothesis 
The third hypothesis says that there is a positive correlation 
between learning motivation (X
1
), learning strategy (X
2
), and English 
achievement (Y). To test the hypothesis, the researcher uses the 
Multiple Linier Regression Formula with SPSS 20 for windows. How 
to obtain the result is available in the appendix and the hypothesis test 
result can be seen in table 4.10 
Table 4.10 The Result of the Third Hypothesis 
 
The statistical hypotheses of the third hypothesis are: 
1) Ho: r yxx 21  = 0. It means there is no correlation between (X 1 ), (X 2
), and (Y). 
 2) Ha: r yxx 21  > 0. It means that there is a positive correlation between 
(X
1
), (X
2
), and (Y). 
The result of the computation shows that the coefficient of 
correlation (r) between learning motivation (X
1
), learning strategy (X
2
), and English achievement (Y) is 0.610 with significantly (ρ) = 
0.002. It means that there is significant correlation between learning 
motivation and learning strategy toward English achievement because 
ρ < α (0.002 < 0.05). 
From the explanation above, it also can be known that the 
coefficient determination between learning motivation (X 1 ), learning 
strategy (X
2
), and English achievement (Y) is 0.610. The contribution 
of learning motivation (X 1 ), learning strategy (X 2 ), and English 
achievement (Y) is CD = r 2  x 100% = (0.610) 2  x 100% = 37%. It 
means that 37% variance of English achievement is influenced by 
learning motivation and learning strategy, while 63% is contributed by 
other factors. 
B. Discussion of the Research Finding 
The discussion of the research focuses on the result of hypothesis 
testing. There are three hypotheses testing in this research is as follows: 
1. The first finding of the hypothesis testing shows that there is a positive 
correlation between learning motivation (X 1 ) and English achievement 
 (Y). Based on the result product moment correlation analysis, the value of 
significance testing also shows that the correlation between learning 
motivation and English achievement is significant, because ρ < α (0.043 < 
0.05). The coefficient of determination between learning motivation (X
1
) 
and English achievement is 14%. It means that 14% English achievement 
is influenced by learning motivation and 86% is influenced by other 
factors. From the score, it can be known that learning motivation gives 
contribution to English achievement. When the students’ motivation in 
learning is high, then their English achievement will be high. It is 
supported by Elliot et al (2000:332) states that motivation directs an 
individual toward certain goals. It affects choices people make and the 
result they get. It means there is positive correlation between learning 
motivation and English achievement at the first grade students of MA Al 
Islam Jamsaren Surakarta in the academic year of 2017/2018. It also 
means that the high motivation will be followed by the enhancement of 
English achievement. (It is also to answer the first problem formulation of 
this research). 
2. The second finding of the hypothesis testing shows that there is a positive 
correlation between learning strategy (X 2 ), and English achievement (Y). 
Based on the result product moment correlation analysis, the value of 
significance testing also shows that the correlation between learning 
strategy and English achievement is significant, because ρ < α (0.001 < 
 0.05). The coefficient of determination between learning strategy and 
English achievement is 35%. It means that 35% English achievement is 
influenced by learning strategy and 65% is influenced by other factors. 
From the score, it can be known that learning strategy gives contribution 
to English achievement. It is supported by Syah (2006:114) stated that 
approach to learning of the students in learning involve methods and 
strategies used by the learners to join the studies, it influences the 
students’ achievement in learning. When the student often uses strategy in 
their learning English, then their English achievement will be high. It 
means that there is positive significant correlation between learning 
strategy and English achievement at the first grade students of MA Al 
Islam Jamsaren Surakarta in the academic year of 2017/2018. It also 
means that the more the students use strategy in their learning English will 
be followed by the enhancement of English achievement. (It is also to 
answer the second problem formulation of this research). 
3. The third finding of the hypothesis testing shows that there is a positive 
correlation between learning motivation (X 1 ), learning strategy (X 2 ), and 
English achievement (Y). Based on the result product moment correlation 
analysis, the value of significance testing also shows that the correlation 
between ρ < α (0.002 < 0.05). The coefficient of determination between 
learning motivation, learning strategy is 37%. It means that 37% English 
achievement is influenced by learning motivation and learning strategy 
 and 63% is influenced by other factors. From the score, it can be known 
that learning motivation and learning strategy give contribution to English 
achievement. When the students’ learning motivation is high and they 
often use strategy in their learning English, then their English achievement 
will be high. It means there is positive significant correlation between 
learning motivation, learning strategy toward English achievement at the 
first grade students of MA Al Islam Jamsaren in the academic year of 
2017/2018. It also means that the higher of learning motivation and the 
higher frequency of use strategy in learning English will be followed by 
the improvement of English achievement. (It is also to answer the third 
problem formulation of this research). 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
A. Conclusion 
The aim of this study is to know whether there is positive correlation 
between three variables, namely, learning motivation, learning strategy, and 
English achievement. Based on the problem statements in previous chapter 
and the result of the study, it can be concluded that: 
1. There is a positive significant correlation between learning motivation and 
English achievement of the first grade students of MA Al Islam Jamsaren 
Surakarta. It means that the improvement of learning motivation will be 
followed by the improvement of English achievement. It also means that 
the learning motivation has contribution to their English achievement. The 
relative contribution of learning motivation to English achievement is 
14% while 86% is contributed by other factors. 
2. There is a positive significant correlation between learning strategy and 
English achievement of the first grade students of MA Al Islam Jamsaren 
Surakarta. It means that the more frequency the strategy are used, the 
higher the English achievement of the students. The relative contribution 
of learning strategy to English achievement is 35% while 65% is 
contributed by other factors. 
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 3. There is a positive significant correlation between learning motivation and 
learning strategy simultaneously toward English achievement at the first 
grade students of MA Al Islam Jamsaren Surakarta. It means that the 
improvement of students’ learning motivation and the higher frequency of 
using strategy in learning English will be followed by the improvement of 
English achievement. It also means that the learning motivation and 
learning strategy has distribution to their English achievement. The 
relative contribution of learning motivation and learning strategy to 
English achievement is 37% while 63% is contributed by other factors. 
B. Implication 
Based on the research finding, it can be conclude that there is a 
positive correlation between learning motivation and learning strategy toward 
English achievement of the first grade students of MA Al Islam Jamsaren 
Surakarta in the academic year of 2017/2018. A positive correlation means 
that the improvement of students’ learning motivation and the higher 
frequency of using strategy in learning English will be followed by the 
improvement of English achievement. Based on the research finding and 
conclusion, it was found that learning motivation and learning strategy have 
contribution in English achievement, it is 37%. Therefore, the two variables 
cannot be neglected in the effort to improve English achievement. From the 
result of this study, the implication can be taken from this study is that 
enhancing students’ learning motivation and the frequency of using strategy in 
learning English have to be considered to enhance their English achievement. 
 Then the students necessary to improve their learning motivation and use 
more strategy in learning English in their daily live to improve their English 
achievement.  
C. Recommendation 
Based on the result, the researcher present some recommendation as follows: 
1. For the teacher 
a. The teacher should be more creative to increase the learning 
motivation. Learning motivation gives the positive impact for the 
students. It can be done by using any game and provide any interesting 
activity in English learning. 
b. The teacher should increase their role in their daily teaching activities 
by encouraging their students to promote the learning strategies skill 
both in and out classroom learning. In this case, the teacher should 
know what the students need to know and how to provide for 
successful language learning. 
2. For the students 
a. The students should realize the advantages of learning English for 
their future so that it can elevate their motivation in learning English. 
They should motivate themselves with strong will and full attention to 
master English. Think that everything is easy and never give up 
although they feel difficult to understand the English lesson. 
b. The students should apply both direct and indirect learning strategies 
in their language learning. It will help them become more effective 
 and independent learners. It is also to anticipate the difficulties during 
the time of English language learning. 
3. For Other Researcher 
    The researcher found that learning motivation and learning strategy 
gave the impact for the students’ English achievement. In this research, 
the researcher explained more about the learning motivation and learning 
strategy. It will be useful for the others researcher in determining of the 
next research material and conducting correlation study, so that this 
research could enrich the reference for the next research. Other aspects 
which may influence English achievement such as students’ intelligence, 
attitude, personality traits, and purpose for learning the language are also 
needed a further investigation. 
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 Appendix 1 
List of Students Joining the Try Out 
MA AL ISLAM JAMSAREN SURAKARTA 
TAHUN PELAJARAN 2017/2018 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Name 
1. LKS 
2. SAF 
3. DAD 
4. CS 
5. FTR 
6. UBAI 
7. ASM 
8. AMKJ 
9. NA 
10. FKM 
11. MRPE 
12. SF 
13. KKJ 
14. NPO 
15. SNA 
16. FAZ 
17. EH 
18. DRA 
19. IA 
20. WD 
21. UBZ 
22. ANH 
23. FF 
24. KFA 
25. IAM 
26. LK 
27. RAY 
28. MANM 
29. EKS 
30. AH 
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 Appendix 2 
List of Students Joining the Test 
MA AL ISLAM JAMSAREN SURAKARTA 
TAHUN PELAJARAN 2017/2018 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No Name 
1. AAN 
2. AHS 
3. NR 
4. I 
5. MK 
6. ZHA 
7. AFR 
8. FAR 
9. K 
10. MI 
11. UHA 
12 ATM 
13. FS 
14. NJ 
15. PW 
16. MFZ 
17. S 
18. FA 
19. NQS 
20. ANH 
21. MFM 
22. LH 
23. SS 
24. FD 
25. ND 
26. AFU 
27. NK 
28. RD  
29. AM  
30. FL 
 Appendix 3 
The Blue Print of The Research Instrument of Learning Motivation (Try out) 
 
Variable Dimension Indicator Items 
Number 
Total 
Motivation Motivation 
Intrinsic 
1. Interest  1,2,3,4 4 
2. Need   
a. Need for 
achievement 
5,6,7,8 4 
b. Need for Affiliation 9,10,11,12 4 
c. Need for Power 13,14,15,16 4 
3. Hobby 17,18,19,20 4 
4. Goal 21,22,23,24 4 
Motivation 
Extrinsic 
5. Teacher 25,26,27,28 4 
6. Parent 29,30,31,32 4 
7. Environment 33,34,35,36 4 
Total 36 
 
 
 
 
 
 
 
 
 
 
 
 
 Appendix 4 
The Blue Print of the Research Instrument of Learning Motivation (Test) 
 
Variable Dimension Indicator Items 
Number 
Total 
Motivation Motivation 
Intrinsic 
8. Interest  1,2,3,4 4 
9. Need   
d. Need for 
achievement 
5,6,7,8 4 
e. Need for 
Affiliation 
9,10,11,12 4 
f. Need for Power 13,14,15,16 4 
10. Hobby 17,18,19,20 4 
11. Goal 21,22,23,24 4 
Motivation 
Extrinsic 
12. Teacher 25,26,27 3 
13. Parent 29,30,31,32 4 
14. Environment 33,34,35,36 4 
Total 35 
 
 
 
 
 
 
 
 
 
 
 
 
 Appendix 5 
Learning Motivation Questionnaire (Try out) 
 
Dibawah ini ada beberapa pernyataan (pernyataan 1 sampai 36), pernyataan 
tersebut bertujuan untuk mendapatkan informasi bagaimana motivasi anda dalam 
belajar bahasa inggris setiap hari. Bacalah masing-masing pernyataan tersebut dengan 
seksama. 
Petunjuk Pengisian : 
1. Lengkapilah data diri anda pada kolom yang tersedia. 
2. Bacalah secara cermat pernyataan yang telah tersedia. 
3. Berikan tanda check list (ν) pada jawaban yang anda anggap paling benar. 
4. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur, sesuai dengan 
pendapat saudara tanpa pengaruh dari orang lain. 
5. Periksa kembali sebelum angket diserahkan. 
6. Keterangan: 
SS : Sangat Setuju 
S : Setuju 
KS : Kurang Setuju 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju  
 
Nama   : 
Kelas/No. Absen : 
 
No Pernyataan SS S KS TS STS 
1. Saya sangat menyukai mata pelajaran 
bahasa Inggris. 
     
2. Saya belajar bahasa Inggris atas keinginan 
saya sendiri. 
     
3. Saya suka berbicara bahasa Inggris dengan 
guru atau teman saya. 
     
4. Ketika guru saya meminta saya menirukan 
percakapan bahasa Inggris, saya tertarik 
menirukannya. 
     
 5. Saya belajar bahasa Inggris untuk 
mendapat peringkat terbaik dikelas. 
     
6. Saya merasa sedih jika hasil ulangan 
bahasa Inggris jelek. 
     
7. Saya belajar bahasa Inggris agar bisa 
mengikuti lomba pidato bahasa Inggris di 
sekolah. 
     
8. Saya merasa bersemangat dalam belajar 
jika mendapat nilai yang bagus. 
     
9. Saya belajar bahasa Inggris untuk 
berkomunikasi dengan guru bahasa Inggris 
dan teman-teman di sekolah. 
     
10. Saya belajar bahasa Inggris agar saya 
akrab dengan teman di sekolah. 
     
11. Saya senang belajar bahasa Inggris 
bersama teman-teman di lingkungan 
rumah saya. 
     
12. Saya mendapat dukungan dari teman saya 
di sekolah untuk belajar bahasa Inggris. 
     
13. Saya belajar bahasa Inggris agar saya 
terpilih untuk menjadi ketua kelas. 
     
14. Saya belajar bahasa Inggris agar saya 
terpilih untuk mewakili sekolah dalam 
kompetensi bahasa Inggris. 
     
15. Saya belajar bahasa Inggris agar saya bisa 
membantu teman saya yang kesulitan 
dalam belajar bahasa Inggris. 
     
16. Saya belajar bahasa Inggris agar bisa 
menarik perhatian teman-teman saya di 
sekolah. 
     
17. Saya gemar menonton film berbahasa 
Inggris. 
     
18. Saya gemar berbicara dalam bahasa 
Inggris. 
     
19. Saya gemar membeli buku-buku berbahasa 
Inggris. 
     
20. Saya gemar mendengarkan lagu berbahasa 
Inggris. 
     
21. Saya giat belajar bahasa Inggris agar nilai 
bahasa Inggris saya bagus, 
     
22. Saya giat belajar bahasa Inggris agar saya 
bisa berbicara bahasa inggris dengan baik 
dan benar. 
     
23. Saya giat bahasa Inggris karena saya ingin      
 menjadi guru bahasa Inggris. 
24. Saya giat belajar bahasa Inggris agar saya 
bisa membanggakan orang tua saya. 
     
25. Saya mendengarkan penjelasan saat 
pelajaran bahasa Inggris agar mendapat 
pujian dari guru bahasa Inggris. 
     
26. Saya mengharapkan penghargaan (pujian 
atau nilai) ketika guru meminta saya 
mempraktekkan apa yang guru ajarkan. 
     
27. Guru bahasa Inggris saya selalu memberi 
nasehat dan masukan selama pelajaran 
bahasa Inggris berlangsung. 
     
28. Guru bahasa Inggris saya selalu memberi 
kesempatan pada siswa untuk menanyakan 
materi yang sulit dipahami. 
     
29. Orang tua saya memberi saya uang untuk 
membeli buku-buku bahasa Inggris. 
     
30. Orang tua saya menasehati saya untuk 
mengikuti kursus bahasa Inggris. 
     
31. Orang tua saya sangat mempedulikan 
prestasi bahasa Inggris saya di sekolah. 
     
32. Orang tua saya menyediakan semua 
fasilitas yang saya butuhkan dalam belajar 
bahasa Inggris. 
     
33. Sarana pembelajaran bahasa Inggris di 
sekolah dan di rumah saya sudah 
memadai. 
     
34. Orang-orang di sekitar lingkungan saya 
berbicara menggunakan bahasa Inggris 
dalam kehidupan sehari-hari. 
     
35. Ketika saya bertanya dalam bahasa 
Inggris, orang-orang di sekitar saya 
merespon pertanyaan saya dalam bahasa 
Inggris juga. 
     
36. Suasana saat belajar bahasa Inggris di 
kelas saya sangat menyenangkan dan tidak 
membosankan. 
     
 
 
 
 
 Appendix 6 
Learning Motivation Questionnaire (Test) 
 
Dibawah ini ada beberapa pernyataan (pernyataan 1 sampai 35), pernyataan 
tersebut bertujuan untuk mendapatkan informasi bagaimana motivasi anda dalam 
belajar bahasa inggris setiap hari. Bacalah masing-masing pernyataan tersebut dengan 
seksama. 
Petunjuk Pengisian : 
1. Lengkapilah data diri anda pada kolom yang tersedia. 
2. Bacalah secara cermat pernyataan yang telah tersedia. 
3. Berikan tanda check list (ν) pada jawaban yang anda anggap paling benar. 
4. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur, sesuai dengan 
pendapat saudara tanpa pengaruh dari orang lain. 
5. Periksa kembali sebelum angket diserahkan. 
6. Keterangan: 
SS : Sangat Setuju 
S : Setuju 
KS : Kurang Setuju 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju  
 
Nama   : 
Kelas/No. Absen : 
 
No Pernyataan SS S KS TS STS 
1. Saya sangat menyukai mata pelajaran 
bahasa Inggris. 
     
2. Saya belajar bahasa Inggris atas keinginan 
saya sendiri. 
     
3. Saya suka berbicara bahasa Inggris dengan 
guru atau teman saya. 
     
4. Ketika guru saya meminta saya menirukan 
percakapan bahasa Inggris, saya tertarik 
menirukannya. 
     
 5. Saya belajar bahasa Inggris untuk 
mendapat peringkat terbaik dikelas. 
     
6. Saya merasa sedih jika hasil ulangan 
bahasa Inggris jelek. 
     
7. Saya belajar bahasa Inggris agar bisa 
mengikuti lomba pidato bahasa Inggris di 
sekolah. 
     
8. Saya merasa bersemangat dalam belajar 
jika mendapat nilai yang bagus. 
     
9. Saya belajar bahasa Inggris untuk 
berkomunikasi dengan guru bahasa Inggris 
dan teman-teman di sekolah. 
     
10. Saya belajar bahasa Inggris agar saya 
akrab dengan teman di sekolah. 
     
11. Saya senang belajar bahasa Inggris 
bersama teman-teman di lingkungan 
rumah saya. 
     
12. Saya mendapat dukungan dari teman saya 
di sekolah untuk belajar bahasa Inggris. 
     
13. Saya belajar bahasa Inggris agar saya 
terpilih untuk menjadi ketua kelas. 
     
14. Saya belajar bahasa Inggris agar saya 
terpilih untuk mewakili sekolah dalam 
kompetensi bahasa Inggris. 
     
15. Saya belajar bahasa Inggris agar saya bisa 
membantu teman saya yang kesulitan 
dalam belajar bahasa Inggris. 
     
16. Saya belajar bahasa Inggris agar bisa 
menarik perhatian teman-teman saya di 
sekolah. 
     
17. Saya gemar menonton film berbahasa 
Inggris. 
     
18. Saya gemar berbicara dalam bahasa 
Inggris. 
     
19. Saya gemar membeli buku-buku berbahasa 
Inggris. 
     
20. Saya gemar mendengarkan lagu berbahasa 
Inggris. 
     
21. Saya giat belajar bahasa Inggris agar nilai 
bahasa Inggris saya bagus, 
     
22. Saya giat belajar bahasa Inggris agar saya 
bisa berbicara bahasa inggris dengan baik 
dan benar. 
     
23. Saya giat bahasa Inggris karena saya ingin      
 menjadi guru bahasa Inggris. 
24. Saya giat belajar bahasa Inggris agar saya 
bisa membanggakan orang tua saya. 
     
25. Saya mendengarkan penjelasan saat 
pelajaran bahasa Inggris agar mendapat 
pujian dari guru bahasa Inggris. 
     
26. Saya mengharapkan penghargaan (pujian 
atau nilai) ketika guru meminta saya 
mempraktekkan apa yang guru ajarkan. 
     
27. Guru bahasa Inggris saya selalu memberi 
nasehat dan masukan selama pelajaran 
bahasa Inggris berlangsung. 
     
28. Orang tua saya memberi saya uang untuk 
membeli buku-buku bahasa Inggris. 
     
29. Orang tua saya menasehati saya untuk 
mengikuti kursus bahasa Inggris. 
     
30. Orang tua saya sangat mempedulikan 
prestasi bahasa Inggris saya di sekolah. 
     
31. Orang tua saya menyediakan semua 
fasilitas yang saya butuhkan dalam belajar 
bahasa Inggris. 
     
32. Sarana pembelajaran bahasa Inggris di 
sekolah dan di rumah saya sudah 
memadai. 
     
33. Orang-orang di sekitar lingkungan saya 
berbicara menggunakan bahasa Inggris 
dalam kehidupan sehari-hari. 
     
34. Ketika saya bertanya dalam bahasa 
Inggris, orang-orang di sekitar saya 
merespon pertanyaan saya dalam bahasa 
Inggris juga. 
     
35. Suasana saat belajar bahasa Inggris di 
kelas saya sangat menyenangkan dan tidak 
membosankan. 
     
 
 
 
 
 
 Appendix 9 
The Blue Print of the Research Instrument of Learning Strategy (Try out) 
 
Variable Dimension Indicator Items Number Total 
Learning 
Strategies 
Direct 
Strategies 
1. Memory Strategies 1,2,3,4,5 5 
2. Cognitive 
Strategies 
6,7,8,9,10 5 
3. Compensation 
Strategies 
11,12,13,14,15 5 
Indirect 
Strategies 
4. Metacognitive 
Strategies 
16,17,18,19,20, 5 
5. Affective Strategies 21,22,23,24,25 5 
6. Social Strategies 26,27,28,29,30 5 
Total 30 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Appendix 10 
The Blue Print of the Research Instrument of Learning Strategy (Test) 
Variable Dimension Indicator Items Number Total 
Learning 
Strategies 
Direct 
Strategies 
1. Memory Strategies 1,2,3,4,5 5 
2. Cognitive 
Strategies 
6,7,8,9,10 5 
3. Compensation 
Strategies 
11,13,14,15 4 
Indirect 
Strategies 
4. Metacognitive 
Strategies 
16,17,18,19,20, 5 
5. Affective Strategies 21,22,23,24,25 5 
6. Social Strategies 26,27,28,29,30 5 
Total 29 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Appendix 11 
Learning Strategy Questionnaire (Try out) 
Dibawah ini ada beberapa pernyataan (pernyataan 1 sampai 30), pernyataan 
tersebut bertujuan untuk mendapatkan informasi bagaimana strategi belajar bahasa 
inggris yang anda lakukan setiap hari. Bacalah masing-masing pernyataan tersebut 
dengan seksama. 
Petunjuk Pengisian : 
1. Lengkapilah data diri anda pada kolom yang tersedia. 
2. Bacalah secara cermat pernyataan yang telah tersedia. 
3. Berikan tanda check list (ν) pada jawaban yang anda anggap paling benar. 
4. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur, sesuai dengan 
pendapat saudara tanpa pengaruh dari orang lain. 
5. Periksa kembali sebelum angket diserahkan. 
6. Keterangan: 
SL : Selalu 
SR : Sering 
KK : Kadang-kadang 
P : Pernah 
TP : Tidak Pernah 
 
Nama   : 
Kelas/No. Absen : 
 
No Pernyataan SL SR KK P TP 
1. Saya mengingat kata baru dalam 
bahasa Inggris dengan melihat 
gambar. 
     
2. Saya mengingat kata baru dalam 
bahasa Inggris dengan mendengarkan 
lagu/suara. 
     
3. Saya mengingat kata baru dalam 
bahasa Inggris dengan menulisnya 
pada kalimat atau mengucapnya dalam 
     
 percakapan. 
4. Saya mengingat kata baru dalam 
bahasa Inggris dengan meninjau ulang 
materi yang telah diajarkan. 
     
5. Saya mengingat kata baru dalam 
bahasa Inggris dengan menulisnya 
pada kartu. 
     
6. Saya berlatih berbicara dalam bahasa 
Inggris dengan cara mengulanginya 
beberapa kali. 
     
7. Saya berlatih berbicara dalam bahasa 
Inggris dengan cara menirukan suara 
penutur asli pada lagu atau dialog 
dalam film. 
     
8. Saya berlatih berbicara dalam bahasa 
Inggris sesuai dengan struktur kalimat 
yang benar. 
     
9. Saya berlatih berbicara dalam bahasa 
Inggris dengan menerjemahkan setiap 
kata yang di ucapkan. 
     
10. Saya berlatih berbicara dalam bahasa 
Inggris dengan mentransfer kata baru 
yang saya ketahui ke dalam kalimat 
yang saya ucapkan. 
     
11. Saya menggunakan ekspresi dan dan 
gesture tubuh untuk mengungkapkan 
apa yang ingin saya katakan. 
     
12. Saya menghindari percakapan dalam 
bahasa Inggris ketika saya tidak 
memahami maksudnya. 
     
13. Saya akan menebak menggunakan 
clue (petunjuk)  jika saya tidak 
mengetahui makna dari kalimat bahasa 
inggris yang saya  dengar atau baca. 
     
14. Saya mencari topic tertentu yang dapat 
saya gunakan untuk memulai 
berbicara dalam bahasa Inggris. 
     
15. Saya menggunakan sinonim kata      
 ketika saya lupa untuk menyebutkan 
kata yang saya maksud. 
16. Saya memperhatikan seseorang yang 
sedang berbicara dalam bahasa 
Inggris. 
     
17. Saya membuat planning untuk 
menemukan cara belajar bahasa 
Inggris yang tepat. 
     
18. Saya menentukan tujuan yang ingin 
saya capai dalam mempelajari bahasa 
Inggris. 
     
19. Saya berusaha mencari kesempatan 
(meluangkan waktu) untuk melatih 
kemampuan bahasa inggris saya dalam 
berbagai kegiatan. 
     
20. Saya mengevaluasi diri dengan 
memperhatikan progress kemampuan 
saya dalam bahasa Inggris. 
     
21. Saya menarik nafas yang dalam untuk 
mengurangi ketakutan saya saat 
berbicara bahasa Inggris di depan 
kelas. 
     
22. Saya belajar bahasa Inggris sambil 
mendengarkan lagu klasik (lagu yang 
menenangkan). 
     
23. Saya memotivasi diri saya sendiri 
untuk percaya diri saat berbicara 
bahasa Inggris meskipun sebenarnya 
saya takut jika membuat kesalahan. 
     
24. Saya akan bertamasya ke tempat yang 
menyenangkan jika saya berhasil 
mendapat nilai yang bagus pada 
ulangan bahasa Inggris. 
     
25. Saya menulis buku diary saya dengan 
bahasa Inggris untuk meningkatkan 
kemampuan bahasa Inggris saya. 
     
26. Saya meminta orang yang ahli 
berbicara bahasa Inggris (guru, teman, 
     
 orang asing) untuk mengoreksi 
kesalahan saya saat berbicara bahasa 
Inggris. 
27. Saya belajar bahasa Inggris bersama 
teman-teman saya untuk 
meningkatkan kemampuan berbahasa 
Inggris. 
     
28. Saya berbicara bahasa Inggris dengan 
guru bahasa Inggris atau translator/ 
orang asing (bule). 
     
29. Saya memahami perkembangan 
budaya (gaya bahasa/kebiasaan 
berbicara) orang asing dari film/video 
yang saya tonton. 
     
30. Saya mengamati perilaku orang yang 
berbicara bahasa inggris dengan saya 
(memperhatikan ekspresi wajah). 
     
 
 
 
 
 
 
 
 
 
 
 
 
 
 Appendix 12 
Learning Strategy Questionnaire (Test) 
Dibawah ini ada beberapa pernyataan (pernyataan 1 sampai 29), pernyataan 
tersebut bertujuan untuk mendapatkan informasi bagaimana strategi belajar bahasa 
inggris yang anda lakukan setiap hari. Bacalah masing-masing pernyataan tersebut 
dengan seksama. 
Petunjuk Pengisian : 
1. Lengkapilah data diri anda pada kolom yang tersedia. 
2. Bacalah secara cermat pernyataan yang telah tersedia. 
3. Berikan tanda check list (ν) pada jawaban yang anda anggap paling benar. 
4. Jawablah pertanyaan-pertanyaan di bawah ini dengan jujur, sesuai dengan 
pendapat saudara tanpa pengaruh dari orang lain. 
5. Periksa kembali sebelum angket diserahkan. 
6. Keterangan: 
SL : Selalu 
SR : Sering 
KK : Kadang-kadang 
P : Pernah 
TP : Tidak Pernah 
 
Nama   : 
Kelas/No. Absen : 
No Pernyataan SL SR KK P TP 
1. Saya mengingat kata baru dalam 
bahasa Inggris dengan melihat 
gambar. 
     
2. Saya mengingat kata baru dalam 
bahasa Inggris dengan mendengarkan 
lagu/suara. 
     
3. Saya mengingat kata baru dalam 
bahasa Inggris dengan menulisnya 
pada kalimat atau mengucapnya dalam 
percakapan. 
     
4. Saya mengingat kata baru dalam 
bahasa Inggris dengan meninjau ulang 
     
 materi yang telah diajarkan. 
5. Saya mengingat kata baru dalam 
bahasa Inggris dengan menulisnya 
pada kartu. 
     
6. Saya berlatih berbicara dalam bahasa 
Inggris dengan cara mengulanginya 
beberapa kali. 
     
7. Saya berlatih berbicara dalam bahasa 
Inggris dengan cara menirukan suara 
penutur asli pada lagu atau dialog 
dalam film. 
     
8. Saya berlatih berbicara dalam bahasa 
Inggris sesuai dengan struktur kalimat 
yang benar. 
     
9. Saya berlatih berbicara dalam bahasa 
Inggris dengan menerjemahkan setiap 
kata yang di ucapkan. 
     
10. Saya berlatih berbicara dalam bahasa 
Inggris dengan mentransfer kata baru 
yang saya ketahui ke dalam kalimat 
yang saya ucapkan. 
     
11. Saya menggunakan ekspresi dan dan 
gesture tubuh untuk mengungkapkan 
apa yang ingin saya katakan. 
     
12. Saya akan menebak menggunakan 
clue (petunjuk)  jika saya tidak 
mengetahui makna dari kalimat bahasa 
inggris yang saya  dengar atau baca. 
     
13. Saya mencari topic tertentu yang dapat 
saya gunakan untuk memulai 
berbicara dalam bahasa Inggris. 
     
14. Saya menggunakan sinonim kata 
ketika saya lupa untuk menyebutkan 
kata yang saya maksud. 
     
15. Saya memperhatikan seseorang yang 
sedang berbicara dalam bahasa 
Inggris. 
     
16. Saya membuat planning untuk 
menemukan cara belajar bahasa 
Inggris yang tepat. 
     
17. Saya menentukan tujuan yang ingin 
saya capai dalam mempelajari bahasa 
Inggris. 
     
18. Saya berusaha mencari kesempatan      
 (meluangkan waktu) untuk melatih 
kemampuan bahasa inggris saya dalam 
berbagai kegiatan. 
19. Saya mengevaluasi diri dengan 
memperhatikan progress kemampuan 
saya dalam bahasa Inggris. 
     
20. Saya menarik nafas yang dalam untuk 
mengurangi ketakutan saya saat 
berbicara bahasa Inggris di depan 
kelas. 
     
21. Saya belajar bahasa Inggris sambil 
mendengarkan lagu klasik (lagu yang 
menenangkan). 
     
22. Saya memotivasi diri saya sendiri 
untuk percaya diri saat berbicara 
bahasa Inggris meskipun sebenarnya 
saya takut jika membuat kesalahan. 
     
23. Saya akan bertamasya ke tempat yang 
menyenangkan jika saya berhasil 
mendapat nilai yang bagus pada 
ulangan bahasa Inggris. 
     
24. Saya menulis buku diary saya dengan 
bahasa Inggris untuk meningkatkan 
kemampuan bahasa Inggris saya. 
     
25. Saya meminta orang yang ahli 
berbicara bahasa Inggris (guru, teman, 
orang asing) untuk mengoreksi 
kesalahan saya saat berbicara bahasa 
Inggris. 
     
26. Saya belajar bahasa Inggris bersama 
teman-teman saya untuk 
meningkatkan kemampuan berbahasa 
Inggris. 
     
27. Saya berbicara bahasa Inggris dengan 
guru bahasa Inggris atau translator/ 
orang asing (bule). 
     
28. Saya memahami perkembangan 
budaya (gaya bahasa/kebiasaan 
berbicara) orang asing dari film/video 
yang saya tonton. 
     
29. Saya mengamati perilaku orang yang 
berbicara bahasa inggris dengan saya 
(memperhatikan ekspresi wajah). 
     
 
 Appendix 21 
The steps of Program SPSS 20 for windows 
A. Validity 
1. Open program SPSS 20 for windows 
2. Click menu analyze  correlate  bivariate  
 
3. A new window will appears like the following picture, make sure all items are 
in the right column. Then, Click Pearson, two tailed, and flag significant 
correlation. Then, click ok. 
 
4. Next, Click icon options, Then Click means and standard deviation. Then, 
Click Continue and ok. 
  
5. Then, the output of SPSS will be shown below. 
 
 
B. Reliability 
1. Open program SPSS 20 for windows. 
2. Click menu analyze  scale  reliability analyze. 
  
3. After a new window appears, make sure that all items are in the right column. 
 
 
4. Then click statistics, in a new window, click item, scale, scare if item deleted , 
continue. 
  
5. Then click Ok and the output of reliability test will appear/ 
 
 
C. Data Description 
1. Open program SPSS 20 for windows. 
2. Make variable by clicking tab variable view. 
3. Write the name of column in first line X1, second line X2, and third line 
Y. 
4. Change the column of decimals become 0 
5. Write the label of column in first line motivation, second line strategy, and 
third line achievement.  
  
 
6. Open data view, input the data according to each variables 
 
 
7. Click analyze  Description statistic  Frequencies 
  
 
8. Click statistic, then checklist Mean, Median, Mode, Sum, Std Deviation, 
Variance, Range, Minimum, and Maximum. 
 
 
9. Click continue  Chart  Checklist Bar Charts  Continue and Ok 
  
 
D. Pre-requisite 
1. Normality Test 
a. Open SPSS for windows program 
b. Click Analyze  Descriptive Statistics  Explore 
 
 
c. Click Motivation, Strategy, and Achievement variable into dependent 
list. 
 
 
  
 
d. Then give checklist to Normality plots with tests. 
 
 
e. The last, Click Continue  Ok  
 
2. Linearity Test 
a. Open SPSS for windows program, Click Analyze  Compare Means 
 Means. 
  
 
b. Click Motivation (XI)/ Strategy (X2) variable into independent list, 
and achievement (Y) variable into dependent list. 
 
c. Click options  Test for Linearity. 
 
d. Click Continue  Ok 
 E. Hypothesis Testing 
1. Open SPSS for windows program 
2. Click Analyze  Regression  Linear. 
 
3. Move “Achievement” into dependent and “Motivation” and “Strategy” 
into independent. 
 
4. Click Statistics 
5. In Regression Coefficient click Estimates 
6. Then, Choose model fit, R squared change, Part and patial correlation, 
Collinearrity diagnostics. 
  
7. Click Durbin-Watson in Residual 
8. Click Continue 
9. Click Plots  Click Normal probability plot, then click Continue and Ok 
 
 
